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Foreword

We are happy to present the second edition in 2008 dksla ESP Journalvhich contains
five papers written by ESP practitioners from a wideetgirof working contexts.

The first three contributions cover various aspects of the teaohiwgting in ESP which will
be of both practical use and provide theoretical insights to our stépleiThe fourth paper
looks at move structures in textbook prefaces, and the final studgtigates an ESP project
for tour guides.

The first paper by Damian Rivers at Kanda University oérimational Studies, Japan, is a
conceptual work entitled “English as an International Businesgjuage: The Need for an
Increase in Theoretical and Practical Research on Writtemé&ass Communications Across
Cultural Boundaries in Relation to Multinational Corporate Langu8gkction.” Rivers
provides a comprehensive analysis of the current situation retaEethtish as the language of
international business, when business communities “are notdostiag English, but they are
actively shaping it for their own benefit to align more elgswith their native language.”

The author uses this analysis as a foundation to put forward a tb&oneddel for teaching
written communication considering it a core form of business exchdaday in light of more
technological developments in the future.

The second paper on writing “Academic Writing in Nursing: Ggnharking Criteria and
Course Design” by Julio Gimenez from Middlesex University, UnKedydom, considers the
writing genres used in nursing. Based on his previously outlined fdégerargumentative
cline”, Gimenez offers a genre taxonomy to be used as the ficamdiar a system of general
marking criteria from readability and correct grammar anellisg to referencing, logical
organization, balanced argument, and critical evaluation.ré&#tgractical applicability is the
sample course outline for teaching writing to undergraduate studémtsirsing. Though
claiming no universality in this study, Gimenez offers anciefit framework for developing
ESP courses in writing.

David Dalton, teaching at the Petroleum Institute in Abu-DhabitedniArab Emirates,
presents a study of chemical engineering student-generated raports evaluated according
to their subject teachers’ perception of text ‘readability’his paper “The Foreign Language
Engineering Writer: What Makes a Readable Memo Reportdtpavestigates engineering
documents in terms of the essential linguistic elements of nowseliormation, infinitive
clause formation, use of text moves, and lexical range. Tjeetode of “sensitizing weaker
writers to the contextual nature of elements of text disedwan be achieved by means of the
approach proposed, yet could be enhanced, as Dalton suggests, dbpratibn between
engineering and language teaching faculty, as well as enaogistgdents themselves to adopt
more autonomous means of self-editing.
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Davud Kuhi from the Islamic Azad University, Iran, in his stuhyitled “An Analysis of the

Move Structure of Textbook Prefaces” offers an alternative atmlgenre competence,
analyzing the schematic structure of academic book prefdaesus combinations of the four
basic moves (Announcing Objectives, ldentifying Audience, Outlininga@ization, and

Acknowledging Others’ Contribution) are found in order of use to “meeexpectations of

actors involved in textbook discourse.” The outline and textualizafitine 4-Move Structure,
presented in Kuhi's paper, are of great value for course desiyopiired Linguistics, English

for Academic Purposes, and study skills.

The last paper in the Summer 2008 issue is “The Design, Imptatize, and Evaluation of an
English Tour Guide Project” by Ya-fen Lo and Chuen-maan Sheu, both wosakirige
National Kaohsiung University, Taiwan. This comprehensive outifreetour guide project has
been developed in a content-based instruction context and is ctaselgcted with specific
real-life events providing an extrinsic factor to motivate hadipit students in their ESP
course. Lo and Sheu draw significant conclusions for the implenmntit such projects in
content-based hospitality language courses.

We hope that you enjoy reading these five contributions in thiemednd look forward to
receiving your own contributions for 2009.

Tatiana Slobodina

Associate Editor
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English as an International Business Language (EIB): The Need for an
Increase in Theoretical and Practical Research Foaing on Written
Business Communications Across Cultural Boundaries Relation to

Multinational Corporate Language Selection.

Damian John Rivers
Kanda University of International Studies, Japan

Biodata
Damian Rivers has been teaching English in Japan for 8 ydardias worked at major

multinational corporations such as Panasonic, Toshiba, Honda, and @bknilis research
interests are currently based around the cross-cultural commnioniéssues associated with
virtual teams in business related environments. He is currariticturer in the International

Communication Department at Kanda University of Internati&badlies in Chiba, Japan.

Abstract

The current paper sets forth the need for an increase irralesghich examines the role of
corporate language selection and the effectiveness of crossathlisimess communications in
specific reference to written genres. It highlights the that the English language is now
spoken by more non-native speakers then native speakers which sighadat to the current

economic superiority enjoyed by native English speaking countriesasuitte U.S. The paper
predicts a grim future for the native speaker and suggestthéhahce idolized models of the
English language will become a language minority not ideallgdud the changing world of

international business. The aim of the paper is to draw iattetd the issues which surround
such a future and how written forms of business communication cardesstully negotiated

for all speakers in such a changing language environment.

Key words: multinational corporate language selection, written genres of nédgssi

communication, cross-cultural communication, language adoptionvahdien
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Introduction

There was once a time when global corporations were considgened within the business
world. With resources and finances stretching to the far reaghéhe planet they were the
envy of smaller regional and national businesses. These daysrtheylobal corporation is
readily attributed to the majority of businesses and is seem @erequisite for modern day
business success. Over the past two decades the physieakelistetween such global or
multinational corporations has shortened with technological revolusaok as email, the
Internet, fax, video conferencing, and other forms of instamtngunication. Such a reduction
in distance has created business opportunities where perhapsnbtvasssible before such
modes of communication became mainstream. The revolution ofaglectommunication
essentially means that there is not a single country irwtrél which cannot communicate
instantly with one on the other side of the planet. Given thatrzoritation across the planet is
now accessible, fast, and commonplace, it is important to considecontent of such
communications. According to the U.S. Bureau of Intelligence asg&ch (2006), there are
currently 193 independent countries in the world. Within these 193rasuittis estimated that
the number of languages spoken stands at approximately 6,000 (Gi#82%, With so many
languages being spoken within such a limited number of countries iiteigtable that
languages and people will overlap and integrate with littlardedpr national boundaries and
physical distances. Add to this the fact that over the past 56 reanumber of people living
outside of their country of origin has doubled, rising to 191 milliorarftkhan, 2005). Such
technical and geographical shifts have had a significantaimpa national and international
economies, employment trends, and international business behaviolst. thdse factors have
revolutionized the style, speed, and format in which businessemgnicate, the majority of
communications still rely on basic human interactions through veszdlanges and written
messages.

According to Crystal (2003) the number of native English speakn the world is
approximately 375 million, which is also the same figure attribtdethe number of non-native
English speakers. Whilst there is a balance, it can be prddicat such a balance will not
remain as the number of EFL learners currently stands at aroundillis®. Should this
number remain constant or increase, native speakers will ieflgelmécome a minority group
in the near future. The majority group could represent new basiesyanew rules of
communication, and evolve independently of the cultural and linguistims of the native

speaking minority. The signals of this future shift have beereptder many years and have
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come about in part due to the spread of English. In the current langjimagte it would not be
unreasonable to imagine a Spanish executive doing business in Baagkikican diplomat
constructing laws in Strasbourg, or a Malaysian biochemistanf@rence in Sweden, all using
English to communicate. House (2002) attributes the mass spreadjlhBo the expansion
of the British Empire, the political and economic prowesthefUS, the rapid development of
information technologies, and the increase in international neayet acquisitions. Perhaps
one consequence of the English native-speaker becoming a mugrouty will be a change in
economic power. Clearly such language issues should be considerethimhporthe highest
levels of government.

Such linguistic phenomena, though, are not only observable withibuginess world. The
very communities where business is conducted are not just adoptgiight but they are
actively shaping it for their own benefit to align more clgsegith their native language. So-
called New Englishes are acting to reshape identities anghdhceptions of what speaking
English means to different people. Notable examples include EntjiegTagalog-infused
English spoken in the Philippines; Japlish or Engrish, the emotion dagvesyptic English
used in Japan; and Hinglish, the mix of Hindi and English found throughout Kith@ugh
such New Englishes are typically observed in spoken exchamggsalso play an important
role in the transference to written forms—people are naturalhg prone to write in the manner
in which they speak rather than speaking in the manner in whichwhes, This can be
observed in the newer genres of written communication such a#, @mvate forums, chat
groups, and written communication between familiar people suchods colleagues and
friends. These international variants of the English languhgesocial context in which they
occur, and the form which they take, should be seen as critctat§an determining not only
the success of business communications between multinational cranp®raithin the twenty-
first century but also the future superiority of the native Ehgéiseaker and the economic
power which this superiority has afforded (see China and India @asipées of growing
multilingual societies which are challenging U.S. econasujeriority).

This paper aims to draw attention to this growing linguiatid economic shift by analyzing
how international business is conducted through written forms of BEnglie emphasis of this
paper is on written communication. Instant messaging, textirqgfaand emailing are all
currently at the core of business communications and one could phediéiiture advances in
technology will only solidify the importance of written exchangEsstly, the paper will

examine some of the contemporary issues associated with lsusgramunication in relation
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to language. A critical tone is presented which aims to highlipe contempt major
corporations have shown to language selection and usage. Theithéstahdpoint of Kachru
(1985) and Perimutter (1969) will be used as an anchor and as a basiwhigiorio make
future predictions. Secondly, this paper will analyze the natiwaitten communication more
closely, focusing on the role of social acceptability and shared kdgel Research findings
will be discussed in relation to corporate policy. Finally, thdous aspects discussed will be
brought together to formulate a new theoretical model for theefuttnich reflects the global
shift in language behaviors as well as the solid foundationsgusyi laid out by other
researchers.
Business Communications and Language
Whilst both international business and English have received caamisiel@esearch attention,
they are rarely analyzed as an interconnected concept. Blosta&s (1999) identified the
specific area of English intralanguage variation related &rnational business as currently
lacking, and stated that business people within the English speakihd often neglect the
significance of language skills in general, especially ingmrivariations within the English
language itself. In Ball and McCulloch’s (1993) publication entitigdrnational business: The
challenges of global competition, there were a mere @ahés devoted to issues concerning
language and translation within corporate settings and only hal§e fpaused on English.
Likewise, Cateora (1993) completely overlooked intra-languageati@rs in English in
International marketing. Even those publications more directigtecd to topics such as
Intercultural marketing and negotiating with the Japanese deenmeat intra-language
variations as irrelevant or a side issue (see Hofstede, X@8hinson and Waters, 1987;
Hodlin, 1975; March, 1990). Within the study of international businessnwnication the
concept of language has been referred to as the orphan of interniatisinass research (Feely
and Harzing, 2002). More recently, it has been argued thassbhe of language should be
addressed equally with other fundamental business issues such asatiagement of
multinational corporations (Marschan et al., 1997; Dhir and Sawy#,; Dhir and Goke-
Pariola, 2002; Dhir and Savage, 2002). Yet, research examinirfgrttions of language in
relation to business strategy is extremely rare, and in Whedses where it exists, a great deal
of what is reported is merely anecdotal (Hood and Truijens, X®88&man and Cree, 2002).
Corporate attitudes toward language within an international lsssiimamework can be
analyzed using Perlmutter's (1969) typology of multinational cotmra Perimutter

identified three types of multinational company: ethnocentric, polyic, and geocentric. This
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basic typology was supported by Porter (1986) who made the distihetiameen global and
multi-domestic companies whilst Bartlett and Ghoshal (1987) coaetraste decentralized
federation with the integrated network. Those companies whitthinto the ethnocentric
category are typically dominated by the cultural and linguistiensoof their home society;
these norms are then applied like a blanket across the corporétdiitie or no consideration
for variation or difference. Polycentric corporations have a numeeloped awareness of
cultural and linguistic differences between the home companysadbsidiaries, and this type
of company will allow each faction to develop their own systenca@hmunication and
business behavior in order to maximize effectiveness. The flassification is that of a
geocentric corporation that can be seen as a truly global engerphs typology extends
beyond the first two and represents a fluid, multinational corperatzonment. Perlmutter’s
typologies act to imply the most appropriate form of corporateukzgeg selection and usage for
each type of company. Within Europe, for example, the adoption oEmigdish language
alongside a native language has seen many European companiesrogm typically
ethnocentric to geocentric entities. Charles (1998) points outstléh companies are now
operating in a multilingual reality.

A number of Asian corporations can be identified as ethnoceHtigever, some are aiming
to follow their European counterparts in this respect, insistinghigh levels of English
proficiency from all employees, creating a second corporateudaeg However, this
proficiency is measured through the TOEIC (Test of Englishnt@rhational Communication),
which offers no measure of communicative competence and doesona@epan assessment
relevant to effective cross-cultural communication. With emghagdaced on TOEIC
assessment it seems strange that very few companiesfdrana foreign-language training
systems, a gap which reinforces the point that languagedshewdddressed on par with other
corporate issues such as management strategies, mentioned Binéogunately, many
corporations believe that English language ability, as measuradstamdardized test such as
TOEIC, equates to intercultural communicative ability. WhIlKDEIC and its related
drawbacks are not going to be discussed here, this highlights proddsowated with English
language education and adoption.

Many Asian societies place a heavy emphasis on strughmoeedure, formality, and
standardized behaviors. The huge popularity of TOEIC in Asia bmarattributed to its
characteristics as a testing tool. It acts as a nmimage or symbol of modern day society - the

concepts seen in TOEIC are highly valued within the wider s@ariain. It is because of this
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that TOEIC can be seen as a relative component in the langakgjes of Asian multinational
corporations, especially as they are attempting to shift dwayg the ethnocentric to the
geocentric typology. Whether such a rigid test of language alslh be able to make the
transition is unlikely.

Rather than adopting a second language to be used alongsidatittee language, other
global corporations have attempted to adopt a single, non-native derfzorguage as a means
to increase profits and aid globalization; this has rarely besic@ess (see, Fiat Palio Project
(Feely and Harzing, 2002), Kone (Marschan et al, 1998), Nordeak(Bjom et al, 2005)).
Nickerson (2005) highlighted the complexities of language labeling aptemnentation by
stating that the actual communication event is significamiye complex than the label of
English as Lingua Franca would have us believe. Welch e2@01j previously had warned
that imposing a common corporate language might hinder or altéothef information and
transfer of knowledge within a corporate environment. Dhir and Gokel#®d2002) also
proposed the use of considered language policies within multinbongorations. They
argued that the process which constrains a company to a stéamguedge may actually deny
it access to critical resources unique to the members’ ovensdi training and experiences, and
that diversity in cultural and linguistic representation may idd#&er opportunities to a global
organization not available to its competitors. Multilingualistmowdd, therefore, be an
organizational ideal of any multinational company. There alsstsethe argument for global
standardization in language practices. Dhir (2005) stated hiea¢ twas a strong analogy
between language and currency, as both represent a means of excdtergpgd that “a
standardized language, used both at home and in local market#tatésci efficient
communication, and minimizes misunderstanding between variotssafithe organization.”

Although it is not clear if Dhir also meant to include intéoral markets in this analogy, it
is apparent that such an ideology has a number of questions to .aBse®mwithin a single
language, operating within a single country, the massive vargathat are present can cause
numerous communication problems. Kaplan and Baldauf (1997) had previtustisaied the
complexities of intranational communication variation by listinge fidistinct varieties of
English spoken within Hong Kong. If only one of these variations wedoptad as the sole
corporate language then the company would be denying itself acceakiable knowledge
from those language groups who had been isolated and marginalisedldtalso be limiting

itself to an ethnocentric typology.
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At the core of previous global English language research ttee paradigm put forth by
Kachru (1985). Through analyzing the global usage of English, he iddrdifi inner circle, an
outer circle, and an expanding circle of countries based on tHafionship to, and their
functional usage of, the English language. Those countries on thecinclerare countries
where English is used as the first or native language Gmeat Britain, the United States,
Canada, and Australia). Traditionally, these countries have lbeéed upon as models of
correct and desirable speech by non-native speakers. Lippi-G186ii) feferred to this native
speaker envy as linguistic discrimination. This is most apan those countries where EFL
tuition is widespread (usually expanding countries such as Japam)preference of many
employers for native-only instructors is not only problematic imseof international business
communication but also poses a threat to the progression of th&ulaarcountry’s own
language development. The number of English speakers within the gimokr has been
estimated at 320-380 million (Crystal, 2003). The outer circle of desntepresents those
countries in which English has some official status such asand language and is often used
within local communities (i.e., India, Singapore, Pakistan, lkedya). Many of these outer
circle countries have developed their own grammatical and teftwms of English
communication to better reflect their own cultural experiences kamowledge (Chishimba,
1984). This outer circle of countries contain 150 — 300 million Englmalers (Crystal,
2003). Finally, the expanding circle includes those countries whegdsk is needed for
specialist purposes such as business and higher education butrseread function in the
local community (i.e., China, Japan, Russia, and KoreahiWVihese countries there are an
estimated 100 million to 1 billion speakers (Crystal, 2003).

Whilst the work of Kachru (1985) has been highly influential, theetlmircles proposed do
have major flaws in their design if we consider the developrard progression of English in
the global arena over the past 20 years. They make the assuthpti@il of those countries
contained within the inner circle will essentially commurecasing the same variety of the
English language. Indeed, MacArthur (1994) argues there is addgiee of standardization
between many English-speaking countries, particularly those thettéethe inner circle. Such
a generalization blankets over a multitude of regional, jpgesonal, and semantic differences
that exist between those countries within the inner circle. Troagrse (1993) addressed this
issue by stating that “as we all know, even the English and Aarexiare separated by a
common language which is used quite differently in different conxtiswhich has some

serious differences in the meanings of individual words.”
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The terminology used by Kachru (1985) has also been criticized as/diviMufwene, (2001)
stated:
the danger of subscribing to such a position lies in us linguists peipgtisases
similar to the distinction inner circle versus outer ciralbich presents some varieties as
peripheral or marginal, and in accepting distinctions which ec@lsbut not academic
nor useful to understanding language evolution. (p.139)
Whilst this criticism holds true and our understanding of languagdutean is seriously
restricted by the Kachru paradigm, it was proposed in 1985 beforadjme boom period in
EFL tuition and TESOL practices. It would also be of gre&trest and value to see how
countries are able to shift between circles based on thease in the non-native English
speaking population. Theoretically, those countries within the expgmdcle will converge
and intermix with the outer circle of countries. The most inter@sspect is that those inner
circle countries which are traditionally untouchable models asfectness may indeed be
removed form the inner circle (if we take the inner cinderepresent the most favorable
position). They may be replaced by other forms of English which heesmme more
widespread and more accessible than monolingual native formsaddiis represents an area
of further research which will help in predicting languagsdeis for businesses of the future.
An additional consideration central to English as an InternatBusihess Language (EIBL)
is communication between native and non-native speakers. Unliker &tinens of
communication within the international business arena, the natpeakser is often
disadvantaged due to the fact that their variety of Engdisleeéply embedded in a sociocultural
framework, whereas many non-native speakers are speakinghEaghswithin the realm of
international business; their English was learned in order tifumin a business environment
as the primary goal. Because of this, Bone (1998) identifiedenapeakers as less effective
communicators than non-native speakers within a number of businesenemts. One
problematic issue here is that many non-native speakers tend to tateorsehaviors
associated with their native language through the medium ofisBngbhich often causes
confusion and misunderstandings. Kameda (2005) believed this watcalaaproblem for
Japanese managers operating in others parts of Asia. Regaddlthe degree of fluency in
English, Sims and Guice (1992, p.23) believed that “merely knowingth@weak and write a
language does not ensure effective communication.” In order to coramtrieifectively across

cultural boundaries, a deeper analysis of the processes involegdhanging ideas is required.
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Written Communication, Social Acceptability, and Shared Knowlelge

One of the earliest paradigm breakers with reference toewrdbmmunication was Kaplan
(1966). He put forth the idea that paragraph and sentence strustnedoth language and
culture specific; this suggests that context plays an importaat in developing second
language writing skills. Kaplan’s proposals also led to the @iz that writing is much more
than orthographic symbolization of speech; it is, most importaatfyyrposeful selection and
organization of experience (Arapoff, 1967, p.33). This links welh&greviously mentioned
issue of accessing knowledge based on language choice; diffeeakess will have different
experiences only accessible through that particular language —thismt is possible to

speculate that when speakers of different L1 languages frifevedit cultural backgrounds
come together to communicate in English, they are doing so basembioexperiences in their
L1 which are transferred to the L2.

Successful written communication across boundaries requicessidered approach. The
kind of document considered appropriate in one culture may be consitgpedopriate within
another. Beamer (1994) observed that lines of text written bgeShistudents often show
commas at the beginning of the sentence due to the Chinesedoproright to left writing
style. Asian written behaviors are generally contextuttdyned, much like the previously
mentioned Asian social interaction; there is an emphasis on whorgaommunicating with
and their position in relation to the writer. In instances dftem communication where the
face or nationality of the reader is unknown, it becomes difffor an Asian businessman to
create this social picture, and this influences their comeatine success. DeSilva (1982)
illustrated that Spanish, English, and Japanese procedural destange different organizing
characteristics. Thus, the fact that rhetorical techniquesbifsiness letters differ across
cultures should not surprise us. What should surprise us is the laikatire which combines
all of the above mentioned issues and applies them to adaatid theoretical research.

Hilton (1992) emphasized the need for comprehensible, unambiguouscapthble written
communication in international business communications. Howevdr, asgoal is not easily
obtained and takes a great deal of cultural and introspectiveass, not only an ability to
construct grammatically correct sentences based on rsgaker norms.

Within the context of cross-cultural written communication, themea number of culturally
bound issues, such as a lack of shared knowledge, which can creatdeshst understanding.
Nystrand (1986) stated that:
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Text is not just the result of composing, it is also the mediioommunication, the
very information structure of written communication, for examgiepends not just
on the writer's meaning and purpose but rather on the extent of mettgken what
the writer has to say and what the readers needs to kreawthie extent to which
writer and reader share knowledge (p.36).

The assumption that there are clear and definable norms itdénwEnglish is highly
problematic. As previously mentioned, those languages within ther icincle have great
differences among them (Braddock, 1974; Connor, 1995; Eason, 1995). Tish Bor
example tend to prefer politeness strategies that use negativengsd. Sifiano (1989)
believed that they equate indirectness, the main motivationeghtive politeness, with
politeness, and this contributes to the elaboration of the wteueind the tentativeness of
messages, a technique rarely used by Americans. Jordanians onethieaoid prefer to adopt
direct politeness techniques, which rely on sounding as optimisposasble. This seems to
conform to the theoretical views previously mentioned by Widdow$683), who believed
that writing is an artifact which has to meet certain steagl of social acceptability. Whether
this social acceptability is to be judged within the targdtice or the home culture is unclear.
Al-Khatib (2001) assumed the theoretical standpoint that second langtitigg should target
the cultural norms and values put forward by the readers’ natilteare and language
(assuming they are both the same). Therefore, any second langutagg effort will contain
peculiarities or errors which are likely to be due to the tlaat different speech communities
have different ways of organizing ideas in writing whicheeffltheir cultural thought patterns
(Kachru, 1997). This, however, is not always possible for a nuaflyeasons:

Countries such as the UK and the U.S. are multinationahalftdacial societies. Thus, when
communicating with a UK or U.S. business, there is no guarama¢e¢he person receiving the
communication will be a native speaker or even a citizehatfdountry. This is very much the
case with outsourcing and call centers in places such as Iiigamakes targeting cultural and
linguistic norms problematic.

It would be impossible for a businessperson to have an in-depth kigewté all those
cultures with which he/she conducts business. Multinational compar@amwilling to invest
such large amounts of money and time into an issue which has astitlsebeen considered
almost insignificant. The idea of having a member offstio must make textual and
structural changes to a standard business email depending coutfiy it is being sent to

seems ridiculous but at the moment a solid, reliable aliemis not available.
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Multinational corporations do though spend large amounts of money on dentfaaing
and translator services. The field of semantics addressas such as incorrect translations and
interpretations, which can lead to misunderstandings. This facestsgtpat learning English
grammar and syntax alone is not enough for a full appreciation afingeand communication
objectives. Sorenson (2005) commented on those companies who adopt a comma@tecorpor
language yet fail to enforce its use in a practical manner

...paradoxically, the opposite of the intended has been achidwedcost of the
translation has been doubled; the dissemination of communication has become
laborious and has been delayed. Moreover, an element of misatégigor has been
added as there is a risk of altering the sense of adekttene it is translated (p.59).

Other areas that are outside standard English languagm teilch as business clichés,
idioms, and slang are also important issues to consider. Indewelit,(1995) wrote, English is
particularly replete with idioms. These idioms are notorioysigblematic for non-native
speakers. Kameda (2001) suggested that a combination of Jaggtesemmunication along
with an idiom free English may be the future of global businesgatttens. Idioms, however,
cannot simply be overlooked and ignored as they do represent a majoof panglish
communication. Another specific area of concern for writtenri@ssi communications is the
necessary ambiguity of business exchanges. Janis (1966) defend$ievbatls common
business letter expressions, so-called clichés, as negcessaygesting that ready-made
expressions are more efficient in that they reduce uncertiatyhe need for time consuming
individual invention. How they are used in business communications éretmative and non-
native speakers relies heavily on linguistic ability, sthdmowledge, and a shared appreciation
of other factors such as context and tone. It is clear thatathcept of shared knowledge and to
a lesser extent social acceptability have the potential toessldnany corporate language
problems which have so far focused on the act of choosing a cerpanguage rather than

specific issues related to that decision.

Conclusion

Based on the research presented above it seems that prasgzach based within the field of
international business communication through written English isrigckihere have been
many research efforts that have touched on a number of petifesra that are linked to this
theme, but none which address it directly in relation to the rshiffends of language ability

and development. What is lacking is a theoretically based robsgaoject which aims to

The Asian ESP Journal Volume 4 Issue 2 16



The Asian ESP Journal August 2008

provide practical solutions to address the specific problems wagiclr when communicating
in written English. Such a project would need to address writiemnication between and
within inner circle, outer circle, and expanding circle countliesould need to pay particular
attention to those communications between non-native speakers lishEwgh respect to
finding a theoretical space in which successful communicatiald ®ccur. One variable which
could be introduced to such a project is the difference betvamenatd-face and anonymous
communication. It is possible to hypothesize that written comratiaits in which the two
parties communicating have a facial image of the other woulgnbeother and deeper
engrained with their own cultural fabric than anonymous commumitsat Anonymous written
communications may be less oriented around social acceptabilitghamned knowledge and
more in line with the kind of native speaker norms whichpmeached through textbooks and
other English language learning resources.

If writing (both in the native and non-native language) isedden artifact, which must meet
certain standards of social acceptability as stated lmddison (1983) and supported by Al-
Khatib (2001), then current international business communicatiengeatined to fail as social
acceptability is primarily achieved in the cultural contexth which the writer is familiar.
Therefore, international business communications must find artlwhe in which to operate, a
niche independent of writers’ and readers’ cultural and natwguage norms of social
acceptability.

Additionally, As Nystrand (1986) stated:
Text is not just the result of composing, it is also the mediioommunication, the
very information structure of written communication, for examgipends not just
on the writer's meaning and purpose but rather on the extent of mettgken what
the writer has to say and what the readers needs to kreowthie extent to which
writer and reader share knowledge (p.36).
This proposed third niche should address issues of a newly formed concefptbared
knowledge and social acceptability and how this can be achievbd iiorms of the native
English speaker remain culturally rooted and the non-native speahrot formulate a group
of identifiable, universal norms due to the differences between ltheand environment, as

modeled in Figure 1, below.
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Figure 1. The Theoretical Process of Written Communication BetweenNMdive English

Speaking Associates (Rivers 2007)

In relation to the ideology proposed by Kachru (1985), it can be hypoidetiat this newly
formed third-niche of communication would operate as illustratesizbil relation to the three
groups of speakers:

Figure 2: Proposed Third-niche for Effective Cross-cultural Business Qamiwation in
English (Rivers, 2007)
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From the above figure a number of observations can be made whiehrkeé#ct the current
situation in terms of English speaking populations and successful usitersictions through
written genres:

The native speaker is now isolated within the confines of amiational multilingual business
place.

The native speakers’ ability to adapt to L2 speaker English \ewiethich have
progressed with their L1 is limited and makes them far fromalidandidates with
which to conduct international business. Due to this fact more namé major

corporations will choose to set up or move into those areas wheénedsipractices are
better suited to multilingual communication but still reflect l@lor costs — mainly
Asia.

The outer circle of countries now holds a greater position of ecoromier due to the
flexibility of language usage and cultural awareness.

The expanding circle is now in a sort of no-man’s land. The pewijthin this group

may be bilingual, in which case they will be drawn toward theratircle, yet some of
the people may be monolingual speakers in which case they wiliawen toward the

isolated inner circle. Based on the data presented concerninguthber of EFL

learners it can be hypothesized that this expanding cirdlededrease with a large
majority of its speakers merging into the preferable outelec

The circle concept as originally proposed by Kachru (1985) is molenger dependent on
location as a classifier. National boundaries have becomean@ dhithe past and the fluidic
movement of people makes these categories based solelygoiadge ability and awareness.

Although the new proposal is far from complete and many othdorf§ameed to be
incorporated into the paradigm, it does provide an indication of iwhegeded if research into
English as an International Business Language (EIBL) is taireap to date and reflective of

the changing economic and linguistic environment in which wesntlyrlive.
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Abstract
This article reports on a two-year research study on academiing in pre-registration

nursing and midwifery at a UK university. For the nursing seabbothe research, the study
surveyed 68 undergraduate students on a BSc nursing programme fg tdentiost common
genres they had to write for their academic assignments.sility also interviewed three
content lecturers and analysed the marking criteria used $essing the identified genres.
Based on the results of the survey, the interviews and the metmni of the marking criteria,
the article presents a taxonomy of the most common genres ingpB&aton nursing,
examines typical marking criteria, and suggests some guiddimethe design of writing

courses for nursing students. It also presents a possible outlimeefeuch course.
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Introduction

Although research on the role of writing in higher education has produgkedhora of studies,
journal articles and books (Elander et al., 2006; Lea & Std€8; Lillis, 2001; Lillis &
Turner, 2001; Read et al., 2001; among others), very little has bsearched and published
about the nature and dynamics of writing in disciplines like numagmidwifery. In nursing,
for example, most research and publication efforts have concentratgost-registration rather
than pre-registration writing (cf. Gimenez, 2007; Leki, 2003; Whiteghez002). Post-
registration publications have almost exclusively examined the demands of the
professionalised roles of registered nurses (Oermann, 2005; P@@ks, Tornquist, 1999; Zim
& Entwistle, 2002).

The study reported in this paper explored the nature and issaeademic writing in pre-
registration nursing and midwifery. It examined the most commaregestudents at different
levels of a BSc nursing and BSc midwifery programme are mredjuo write, the difficulties
they experience in producing them, the criteria by which thesegeamne marked, and how the
students feel they could be best supported to write the required genpessfully (Gimenez,
forthcoming). This paper presents a taxonomy of the genres idemmified nursing section of
the study, examines the most common criteria for marking theseegy and offers some
suggestions on how ESP/EAP teachers can design courses to help stuickemgs write these

genres successfully.

Genres in ESP/EAP: A theoretical framework

Genres and genre-based studies have been the focus of many puislisatce the mid-80s.
One of the most influential studies has been Miller’'s (1984)redmaper which proposed that
genres should be defined by the rhetorical actions they perfoner téian by their content or
substance. Bazerman'’s (1988) work on experimental scientifitearti¢ates and Orlikowski’s

(1992) examination of the office memo, and Devitt's (1991) studgenres in tax accounting
are just a few examples that illustrate this prolific aregesearch.

Swales’ (1990) book-length analysis of genres in the acadestoudse community has
probably been the most often-quoted work in ESP/EAP. In this studyeSwialveloped a
theory of language use in discourse communities that makesitgenrgt of investigation. In
his work genre is defined as a typified communicative evetht avclearly identifiable purpose
and recognised as such by all the members of a discourse commiaityainly focused on

research article introductions, pointing out, among other thingsthsatomprise three moves
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which he termed CARS — create a research space. Buteihsséo me that his main
contribution to our understanding of genres has been the distinctiwadremoves and steps.
Moves are actions writers take to represent a given coneativ@ intent (e.g., establishing the
research field), whilst steps are the different optionsvhiatrs have at their disposal to realise
a given move (e.g., claiming the centrality of the topMdves, steps and the rhetorical and
linguistic elements chosen to realise them are governed by lthes\and beliefs supported by
the writer's discourse community. Although the term ‘discourse camityi has become ‘a
fuzzy concept’ (Hyland, 2006: 313) now under criticism for ignoring diterand
overemphasizing conformity (e.g., Canagarajah, 2002; Prior, 1%8ales’ work still
continues to influence most studies in genre analysis.

These conflicting views are also reflected in theed#ifit theoretical approaches to genre that
the field has developed. Flowerdew (2002) suggests that viewsnoa gan be classified into
textually orientated and contextually grounded. Textually orietitaiews examine how
communicative purposes are lexico-grammatically and rhetorioadllised, applying theories
of grammar and discourse to do so. Contextually grounded views, athiérehand, situate
genres in the purposes and functions they are created to fulfthanattitudes, beliefs, and
values of the members of the community.

Other conflicts originate from the pedagogical applicatiorhe$é theories (Johns, 2002). If
genres are fluid and in constant evolution, can they be taughe iddssroom where they are
normally presented as static entities? Are genres to be tasightdels to imitate or as texts to
be critically contested (Benesch, 2001)? Should we teach ‘ngeoies’ (e.g., letters) or
‘subgenres’ (e.g., business letters)? Should we focus on eléngamees (i.e. recurring
linguistic patterns) (Martin, 1992)? And most importantly for #tiedy, what genres should we
teach and when?

These general theoretical and pedagogical views of genredrtiarmed the study reported
in this paper to a greater or lesser extent. However, by if@gcuen genres in specific
disciplines, namely nursing and midwifery, the study intended to ieeathe dynamics and
complexities of these two disciplinary communities from aower viewpoint (Swales, 1998).
From a Bakhtinian perspective, the study aimed at analysmgge@ot as sets of rules, but as
ways of conceptualizing reality and interpreting particulaeeispof the world in nursing and
midwifery. In so doing, the study looked at not only the typical gebreg also the members

who produce and consume them, as well as the constraints on the prodncticonsumption
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of the genres (e.g., marking criteria) and the skillg.{(dinguistic and cognitive resources)

needed to write them.

A taxonomy of genres in pre-registration nursing

Sixty-eight students on a BSc nursing programme completed a suhiely had as its main
aim the identification of typical genres in pre-registratioinsing and the difficulties associated
with writing them.

Although genres have been traditionally classified by yestuofy (normally years 1, 2 and 3
in the UK), levels of writing were preferred as studentthamprogramme are required to write
different level assignments in the same year of study. Feanios, the first year of the
programme requires them to write at levels 1 and 2. Levelvatiag (e.g., care plans) is more
descriptive and does not require deploying critical skills. Levéérdands students to be less
descriptive and more critical, whereas level 3 implieing' more argumentative texts and the
application of critical skills, as when writing literatureviews. The progression from
description to argumentation that students are expected to showirimghignments when

moving up levels can be plotted on a cline as shown on Figure

Descriptive Argumentative

v

Level 1 Level 2 Level 3

Figure 1. The descriptive-argumentative cline
(After Gimenez, 2007: 26)

Sometimes a given genre occupies two levels at the sameFor instance, argumentative
genres like a review of the literature for the undergraduasetion are requested at the end
of level 2 and beginning of level 3 of writing.

Of the 68 students who participated in the study, 21 werengvati level 1, 21 at level 2 and
26 at level 3 at the time of data collection. Data werkect@d over a period of two years and
care was taken to have respondents with a similar profilact level of writing (e.g., similar

demographics, similar previous academic experience, anké#)e li

The Asian ESP Journal Volume 4 Issue 2 26



The Asian ESP Journal August 2008

The results of the survey the students completed produ@edm oty of typical genres by
level which is shown in Table 1 below. Cross-tabulating genrddesels is quite useful if one
wants to maximise student exposure to the right type of getineiatequired level of writing.

This has clear implications for course design which wiliusther explored below.

Table 1 A taxonomy of specific genres by level

Genres Levels Descriptive
Care plans 1

Reflective essay 1-2

Discharge summaries 2

Article reviews 2-3

Portfolios 2-3

Literature review 2-3

Argumentative essay 3

Dissertation 3 Argumentative

As shown in Table 1, some genres such as the care plan ary descriptive and thus
requested at level 1 of writing. A care plan provides infoimnaabout the patient’s personal
details (e.g., name, date of admission), their medicabrigigtiiagnoses, medication and the
like) and their hospital history (e.g., their last visithigh make it quite a descriptive written
record. Other genres show a more balanced combination betweenptd@scand
argumentation. An article review, for instance, combines tesicriptive elements, such as the
bibliographical details of the article being reviewed, withleative elements like the value of
its contributions and the possible gaps it failed to cover. Btiler genres are almost
predominantly evaluative and argumentative, of which the aggtative essay is a typical
example.

Although no piece of writing can be said to be purely desegijti entirely argumentative as
a combination of the two styles of writing will always beessary, some genres require facts
to be described or listed, such as drawing up a problem lighéocare plan, while others
involve more evaluative writing, like judging the value of ltfeaare policies in argumentative
essays. As shown in Table 1 the levels at which the gereesquired seem to accompany the
progression from description to argumentation (see Fig. 1), whatitli® same time supported
by the nature of each genre. It seems important to also loo& Brghistic and cognitive skills
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that writing these genres involves and the constraints thatnsudgve to overcome in order to

produce them. This is discussed in the next section.

Common marking criteria

An important consideration for both students and writing lecturespeaally for those

teaching discipline-specific genres, is how the genres @ireydo be marked by the content
lecturers. Marking criteria are an important source of in&giom which indicates what

expectations content lecturers have (Gimenez, 2007). Thus an ettamarad discussion of

the meaning of the criteria will help students produce raffeztive genres.

In the context of the study reported in this paper, three roeiturers, each teaching at a
different level, were interviewed to discuss, among other shitige common criteria used to
mark the genres identified in Table 1 above. Based on theiransnd an examination of the
criteria provided to students in their handbooks, Table 2 was ddsignélustrate the most
common criteria by level. The criteria specific to contentha learning objectives of the

modules have not been included in the table.

Table 2 Most common marking criteria by level

Criteria Level 1 | Level 2 | Level 3

Work neatly presented and easy to read

Correct spelling and grammar

Correct in-text referencing

List of references included

Well-structured texts

Logical development of arguments

Balanced argument

Critical evaluation

The shaded cells in Table 2 show the specific criteria for eathese levels as well as the
complexity of the requirements, level 3 being the most complexcantbrehensive of the
three. This has implications for learners, writing lectusard course designers who need to
decide on content — what their courses should focus on — as welldeignaissues. These

will be more thoroughly dealt with below.
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Course design: Some pedagogical considerations
Some considerations which relate to course design can be matie basis of the results
presented above. These considerations concern content seladtigradation.

One of the typical questions course designers face istwlatlude in their courses. When
designing a discipline-specific writing course, it seemperative to first know what genres
students are going to be asked to write as to avoid including cortiegiit i only tangentially
related to their needs. Thus, a taxonomy of genres such asdl@esented in Table 1 above
can make the selection of content more effective. This taxomamylso be used to plan pre-
writing and writing tasks normally associated with the difiéigenres. Taking care plans as an
example, students may be asked to examine the verbs ehatked to writing them as a pre-
writing activity. At level 1 of writing, verbs such as ‘deibe’, ‘list’, and ‘summarise’ can be
used to elicit students’ knowledge of the semantic properties eé therbs and how they
compare. At level 3, a discussion of verbs such as ‘reviewtique’ (cf. criticise), and how
they are used in academic writing may prove a stimulatingofayitroducing students to more
advanced writing. A further task may involve students working wiéb-based corpora to
identify how these verbs are commonly used and their most tygri@aimatical patterns. Still
another pre-writing task may request students to match eactsefuehs with a section in the
genre they are examining.

In the case of care plans, the pre-writing tasks descaibede can be followed by different
genre-based activities. For instance, students can be provittedxamples of written genres
to analyse not only their communicative purposes (e.g., to redorthiation about the plan of
care for a patient), but also how the purposes are rhetorirgbyised, that is, their moves and
steps, and how these are linguistically realised (e.g.l| *wie able to’ for the goal setting
section: ‘patient with a stroke will be able to communidasebasic needs in two months’). At
a more macro level, students can discuss the attitudes aeis loélthe nursing community as
encapsulated in the genre being analysed. In the case of aase giladents can discuss how
the positivist epistemology embraced by the community matagln the style of care plans,
which tends to be impersonal and shows many examples of ‘passiveuctoss’ (e.g.,
‘patient has been diagnosed with breast cancer’).

It is also important to mention here that different léasks should incorporate discussions of
the marking criteria used to evaluate the genres so aséostaidents’ awareness of what they

need for producing efficient genres. These criteria represstitutional rules that students
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have to either accept or challenge, depending on the approachitg what they and their
writing lecturer have agreed to follow. In either case, nmarkriteria represent constraints that
students will have to overcome. In using marking criteria tilee ones presented in Table 2
above, writing lecturers should call the students’ attention téatitehat a criterion like “Work
neatly presented and easy to read” needs to be unpacked. What des dik@sneatly
presented’ and ‘easy to read’ actually mean? It is only whey dhderstand exactly what it
takes to write a given genre that students will be able to peodusffectively. As Hyland
(2006: 35) puts it, “Learning about genres does not preclude critiablsés. In fact it provides
a necessary basis for critical engagement with culturatextdal practices.” Ideally, students
should unpack these terms in a session that brings their contentiind Mecturers together.
Alternatively, students can interview their content lectuterind out more about what the
criteria represent for them.

Closely related to content selection is content gradingouldcbe rather demotivating for
students to be taught genres they still do not have to produckeretgenres they have already
been requested to write. Identifying the right levels at whaathef the genres in the writing
course should be introduced to students will allow the writintuter to provide students with
the right type of support so that they can write their assignnnenits effectively. Grading in
this sense refers to organising how and when the ‘pool’ of genlidsendelivered to students.
A more traditional approach to grading refers to the act ofimgrdontents from easy to more
difficult. In this respect, the cline presented in Figureah guide the writing lecturer. In
general terms, descriptive genres are easier to producéhtienwhich require students to use
critical and argumentative skills, and so it seems sensibigrade contents following the
‘descriptive-argumentative’ cline. This consideration points &ithportance of following a
scaffolding principle, by which linguistic and cognitive skills nette write easier genres are
deployed in producing more difficult ones as mentioned above in relatiartitle reviews.
These selection and grading principles are central to coursendesihe suggested outline in

the next section intends to show.

Course design: A suggested outline

One of the implications that has resulted from the study rapbeee is the need for a more
targeted approach to teaching academic writing to nursing stu@mntenez, forthcoming). As
far as possible, this has been implemented not only in thendefstgaching materials but also

in the design and organisation of the courses now offered. Tabl®B bleows a possible
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outline for a course in writing for nursing students. It is tmbted that each stage may take
one or more teaching sessions, depending on the level and needstoidérgs and the time

and resources available to the writing lecturer.

Table 3 A sample course outline

Stage Aims Examples of tasks
Exploring the nursing To raise students’ awarengss Complete the following chart
community (values, beliefs,of the community they’re with what you think the nursing
concerns, and tensions) entering community values.

To expose students to how the Read these lecturers’
values are represented in thepinions about what they think
written genres of the communitytheir community values and
compare their comments with
yours. Explore similarities and
differences.

Read the following academic
texts which have been published
in nursing journals and books
and complete the chart below.

Introducing academic writing in  To discuss the basic principles Read the following academic
nursing of academic writing that thetexts which have been published
nursing community values in nursing journals and books

To provide opportunities farand complete the chart below.
students to put these principles Identify the rhetorica
into practice organisation of the following
texts.

Discuss the reasons why the

writer has remained invisible
(no ‘I' used) throughout the
complete text.
Exploring the typical genres To expose students to the Where would you find this
typical level 1 genres text?
To analyse the communicatiye What in your opinion is its
purposes of these genres purpose?
To examine how the genres Identify the moves and steps
are rhetorically organised in the following texts.

To explore how purposes and Can you find any recurrent
rhetorical ~ organisation  aregrammatical pattern in them?
linguistically realised

To provide opportunities for
students to put these principles
into practice

Writing care plans To analyse the communicative What moves can you identify
purposes of care plans in these care plans?
To examine how care plans Why do you think the style of
are rhetorically organised the care plans you've jus
To explore how purposes an@nalysed is impersonal?
rhetorical  organisation are
linguistically realised
To provide opportunities for
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students to put these principles
into practice

Writing the reflective essay To analyse the communicative  How is the process @
purposes of reflective essays | reflection evidenced in this text
To examine how reflective What do these reflective texts
essays are rhetorically organisgtell you about the role o
To explore how purposes andeflection in nursing?
rhetorical  organisation ane Why do you think nursing
linguistically realised values reflection?
To provide opportunities for
students to put these principles
into practice

) —h

=2

Conclusion
This paper has reported on the results of a study that lookedreittine of academic writing in
pre-registration nursing. It focused on the genres that studeat®8o in nursing are asked to
write for their assignments and the typical criteria usadadk them. Based on the analysis of
the genres and the criteria, the article has made sorgestiams for designing writing courses
for nursing students and offered an outline of the contents &éwiies for one such course.
Like most research in applied linguistics, the study reportesl isgust a snapshot of the
multiple realities that lecturers of academic writindnigher education institutions have to deal
with on a daily basis. As such it reflects the tasks studgatsequested to write on a specific
programme (BSc in nursing) in a specific university in the UKh@ugh it is representative of
what happens on similar programmes in other English-speaking utiégerg cannot claim
universality. For this reason, it is hoped that this artigleprovide some useful insights into
discipline-specific writing and will encourage others to awmi the debate in this under-
researched area.
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Abstract

Writing in a foreign language brings its own set of compleficdilties, not least that the
structure, notions, and productive skills required by different geamee®ften not understood
by writers writing in their native languages. They havbddaught.
The purpose of this exploratory research is to analyze sorhe thguistic and organizational
elements of a typical degree-level document (memo report) prddomne of the engineering
programs at the Petroleum Institute in Abu Dhabi, UAE witteav to describing some of the
salient features which contribute to its level of “sucté@ssadability) as judged by the subject
teacher grading the document since part of the grade is fivdanguage quality. (Here,
teachers made comments related to “accurate grammar” eredable to identify text-based
examples which they considered problematic.)
Texts were analyzed according to quality of noun phrase formationtygofilnfinitive clause
formation and use in the context of text moves, and lexical rangeeiemployment of the
latter. Successful application of these features was tarfat the response of the content
teacher to the language quality of the report.
Data relating to the above will be presented and discussethtion to how linguistic features
can be aligned with the above-noted “success” for the subjeatdecRecommendations will
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be made as to how the readability of such documents might bevietpby better preparing
students to produce them, in particular by developing a better wanttiray of the relevant

genre.

Introduction

Background

The Abu Dhabi National Oil Company (ADNOC) operates in all sirefithe oil and gas
industry. It was established in 1971 and has steadily widened itavemdethrough its
subsidiaries, establishing an integrated oil and gas industrybin Phabi. The company
manages and oversees oil production of over two million barrelg andbis among the top ten
oil and gas companies in the world. It has substantial and imygragsstream and downstream
operations in transportation, shipping, marketing, and distribution.

Five years ago, ADNOC announced the establishment ofPEheleum Institute in Abu
Dhabi. The decree establishing the Petroleum Institute providesfentity that would bring
together the best from education and industry to create a wassl rdgional educational center
for engineering, applied science, and research. The Instiiges five baccalaureate degree
programs: chemical engineering, petroleum engineering, petrof@asciences engineering,
mechanical engineering, and electrical engineering. As thegnadieiate programs mature, the
PI will eventually evolve into a fully-fledged research and atlooal institution providing
programs leading to Master of Science and Doctor of Philosophgeaieg

Our students are at the undergraduate age, emirati nmaléeraales. English is the medium
of instruction as well as the operating language of the oil anihdastry in this region. This
implies a range of issues for the students. Writing is petihapsost complex and difficult (as
well as the least liked and most “painfully” acquired) acadeskill, particularly for those
studying or working in a foreign language. Concern has been expias$edinstitute about
the quality of some of the written English produced by students. prbjsct is, in part, a
response to that concern.

The Exploratory Research

Subject teachers in the degree programs have expressed fdisatisvith the readability of

student writing from a language perspective. In light of theva, an exploratory research
project was formulated to develop an analysis and descriptiororoé ©f the dominant

linguistic features of one commonly produced text, the memo refmetpurpose would then

be to allow such description to inform thinking about how to better preypadents to produce
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effective texts. Implications for teaching and curriculum franis research could then be
articulated. This paper describes an exploratory researcécpifocusing on the description
and evaluation of a range of memo report texts produced within ttiittasThe approach is
described in the methodology section. A beginning descriptive medglgenerated which
may be used initially to work with students, teachers, andosidlaesigners at the Petroleum
Institute in order to improve the quality of student-generatetlenriexts by having a bank of
real texts described according to both linguistic and text tyifexiar which can be referred to

in order to inform curriculum and pedagogical thinking.

Our graduate profile objectives include the following:

The graduating student will appreciate the critical role playederbal, written, and
graphical communications in engineering practice and projectgaarent

The student will acquire the corresponding skills to communivdtie a range of
audiences

The student will acquire the skills to employ information technotogrhere
appropriate.

To meet these objectives, we have a commitment to provideirmpdanguage and
communications support to students in our degree programs. Some dfttitEsds inevitably
encounter a range of problems with written text. This would be itrua native-speaker
environment and becomes more significant where students are studyrfgreign language.
Further, within the company (all of our graduates will work forNDC), mastery of English
language and communications skills constitutes part of the pexrfme review of employees.

Production of effective written documentation is therefogaificant.

Though we are currently in the development stage of this pr&eentually, by gathering,
categorizing and storing a wide range of functional written documeatlppe to be able to do
the following:

Begin to develop a database of current documents
Categorize and classify these in terms of text type/genre
Describe the texts in terms of format, organization, anttsire

Perform discourse analysis for selected field and gefeaiares
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Derive information to inform syllabus priorities, development, dedign in order to
improve end-product student texts
Derive information to frame focus for professional developmadtwaays to improve
intra-company written communication
This will provide a model which can then be developed further.rGive potential range of
stakeholders, the approach cannot be a uniquely linguistic anddysisather, needs to have a
level of accessibility which will allow inclusion of nonexpert tsselt must also have
theoretical integrity as well as usefulness in pedagogigélicarriculum terms. This is not an

easy task and is therefore very much an initial andt“fihase” approach.

Literature Review

The field of English for Specific Purposes has grown exponentiadiy fits origins in the
1960’s, as English has increasingly become the lingua francaeahatibnal communications.
This growth is especially notable in the context of education aminerce. Linguists have
shown an understandable interest in analyzing the texts commaulyged in these different
environments. From its inception rooted in register (Halliday, 19#8)Jinguistic analysis of
ESP texts has broadened to include syntactic choices, pragmatid elements of text
organization and structure. Since texts are interactive, wighagionship between writer and
audience revolving around the communicative purpose of the wdlemsen genre, and
expectations of the reader, (amongst other things), we remuiide range of tools for their
analysis. This is particularly true if our description is wateed by the desire to act on this
analysis in order to improve things, such as writer awagneaching and curriculum, and
syllabus design (Celce-Murcia & Olshtain, 2001), as is #® dn this paper. The essentially
pragmatic nature of EAP (Benesch, 2001) encourages text analysed on the kind of
features this study focuses on.

Much purely linguistic analysis, while highly informative arwhtributing to our developed
understanding of written discourse, does not easily translataneels or other “nonexpert”
interested parties. Hyland & Hamp-Lyons (2002) have pointed out diepns of believing in
a universality of academic conventions, and Clarke (1992) indida¢dvhile students may be
required to write in a particular fashion, they are not alvedsar what this should be and why.
The need for pragmatic approaches which include reader expestas therefore well-
established (Hyland, 2002). Since this research hopes to havepplicdtons” focus, an

approach to text description would need to be functional, broad,aacéssible. Some
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approaches are more transferable than others and thereforepotergially useful while
working with students and colleagues in the context of professionalogewent. Dudley-
Evans’ work on genre analysis (Dudley-Evans, 1994, 2001) is particsignificant in this
area and takes a rather pragmatic approach which is alessdie to learners (this is doubly
important in our environment since we are dealing with foreign lageguaers, and much of
the research looks at native English speakers.) For examplepiicept of a “move” (Dudley-
Evans, 1994, p. 220) in the context of the discussion section of a iepore which is not
difficult for foreign language{sic} students to grasp and p&smaifunctional analysis of their
own texts which can be of significant use in a drafting procdss. llas informed part of the
current work.

The development of an analytical framework for use by getyaof constituents including
teachers and students therefore requires the question of fiogamalysis of text to be
approached from a functional perspective. For example, nomimatizatmore functional in a
science text than in everyday conversation and therefore theeabiousing a nominal group,
or noun-phrase, rather than a clause, to express a semantics psaoese “natural” to the text.
Further, this also allows us description of text as “chunkshfafrination, which is arguably
how learners acquire language as well as informing how writéte. The noun phrase is
already a widely researched area of linguistic enquirye Htewill be described as one of a
range of features which impacts and improves readabilitynitine clauses are less well-
researched. However, an interesting 2002 study of instructionsabreports, and junk mail
revealed that “more than one sentence in four contains aitivdiclause” (Myers, 2002, p.59)
and argues that this feature has not been taken seriouslytimgwiit has been analyzed in this
study as it is a stand-out feature of specific sectionseafethort.

The academic writing process lends itself to reflectioth @xplicit learning in a way that
speaking does not, primarily because it is “a highly self conscireflective, non spontaneous
activity” (Lewis, 1993, p.101) within which there is a natural opputy to analyze. A broad
functional description of texts, as this study begins to do, magftre more adequately meet
the needs of teachers and students to engage in this reflantionltimately produce more
effective texts. As Halliday has stated: "The value tieory lies in the use that can be made
of it, and | have always considered a theory of language to batiedly consumer oriented"
(1985, p. 7). We are therefore following something of a developidgjtion in ESP to

approach questions of text from the point of view of the end usetioagand this to include
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a range of stakeholders who have a vested interest in stublam®ping a more complete

understanding of how to produce effective written communication.

Methodology

Since our students are foreign language users, we took the siepléhat the primary reader
of the text (audience) should be the major judge of the succekatdext. The students are
involved in a degree program, and their immediate cliergstteir teachers. Further, these
readers are a key element of the discourse community to wimeckext and writer belong.
(Dudley-Evans, 1994)

As we wanted to look at a range of quality in order to have moael were guided by the
grade and perception of the subject teachers as to the notioncefléex’ and “poor.” This
would give us a standard of acceptability in their context and allowo describe features of
the optimum text and suboptimum texts within that context. Initialkange of eleven texts
were collected to use as a corpus for the analysis. Fivieest twere selected for linguistic
analysis of noun phrases. A further six texts were used foys@naf infinitive clauses and text
moves.

The Communication Department had been requested to become involyaoviding
language support to the Institute’s degree programs as a resatiaerns expressed about the
quality of the writing of some of the students. Individual teashwere assigned to specific
programs. The researcher worked within the Department of Cakfrgineering. It thus
seemed logical to use texts (the genre was a memo report)tlisdnprogram to build the
corpus, and therefore a purposeful sample was selected froneeseThe students are in the
first year of the degree program and have attained a 500+ irQBELT Our primary concern
is not to generate a large quantity of numerical data, burraghdescribe qualitative elements
of text, and though the sample is not a large one, it is suifitee some primary conclusions
and to provide the basis for further investigation (see Mokke1997, p.193).

As many writers have pointed out (McKenna, 1997; Berwick, 200l)drblaps most notably
Quirk, Greenbaum, Leech, & Svartvik (1980): “Scientific wagtidiffers greatly from other
styles in having a distinctly higher proportion of noun phrases with exityl (p. 34).
Taking the noun phrase as a driver is therefore an establishédgstmint and allows an
analysis and description of pre-and post-modification which would irddmtelopment of the

discourse and be accessible as a text feature for descriptiom stakeholders. The infinitive
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clause was also identified as a high frequency element s th&ts and was therefore selected

as a focus for analysis. Criteria for evaluation are dsestibelow.

Process

A sample of texts (five) was chosen from a chemical engmgeilass. These exemplified a
range of quality from “poor” to “excellent” as graded by the sutiggcher. Part of the grade is
awarded on the quality of the language content. The various tealz&f noun phrases was
marked and enumerated. Complex noun phrases were broken down into their n@en phra
components, since counting them singularly and in their entiretydwivul sense, “penalize”

the more sophisticated writer. The second feature looked athgamfinitive clause as an
analysis of the reports revealed that this was a signtfigmture of the purpose and process
elements of the report.

Further, analysis is done concerning lexical items. Asiddgll(1994, p. 350) has pointed
out: “Typically, written language becomes complex by being lelyicinse: it packs a large
number of lexical items into each clause; whereas spoken langeegaes complex by being
grammatically intricate...” These lexical items in writtext are not the field-specific items, as
this range of lexis tends to be high frequency and known. Ratlethé discourse vocabulary
which tends to be problematic. This sub-technical vocabulary (Colaid; Nation, 2005;
Chung & Nation, 2003, and Mudraya, 2006) is important as it is ndtdpecific. According
to King, “it is often overlooked by teachers and is a causgraiilems for students” (King,
1989, p. 13). Such language can be marked for sectional relevadiferient text types. For
example, as stated, the infinitive clause is a high frequésature in the process/method
section of the report, and often exemplifies such vocabulary.

The analysis was therefore mainly driven by isolating sofrihe syntactical and lexical
features which made the text successful according to the rdadeas thus not externally or
extraneously imposed, but derived from levels of acceptable prodaliticis a specific context.
This provided us with a simple model which could then be applied to fets other
engineering courses to see if it held true. If this was foune thécase, then it may be further
generalized to other areas.

As stated above, the analysis had to be more than simplyislicg A description of the
“culture” of the collated texts was therefore agreed on througlysssaf the documents and

discussion with content teachers as to their expectatidmswothe reports should look.
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By this is meant the:
format and conventions
structure

organization

Each section of each text was then described in terms oftedpmmntent load (information)
and purpose. A general description was given of dominant linguistitures. Further,
description was given in the case of infinitive clause® d®w these function in the context of
moves within the purpose and method section of the reports. (Se8 padealiscussion). Such
a description could be carried out with a range of linguistic featurhis would result in a
model encompassing a comprehensive description of texts frordifteeent perspectives
described, which is thought to be practical given the stated mugddke research project and
the potential stakeholders.

As part of this, a template for text description was desigwhich is displayed in Appendix 1.

Also, a writer profile was created. This is signifitan our environment as we have students
entering from quite varied backgrounds. Some are direct entryptards have come through
various stages of our foundation program. All have achieved a 500+ GrEfbEL. Such a
profile can be used in making curriculum and administrative resamdations, such as
initiatives relating to grouping students for specific languagadavork. It would also allow us
to track changes in student writing over time and thereby gilable institutional research
information and which could inform syllabus changes. A possible téenfoiathis is outlined
in Appendix 3.

The documents, data and coding were stored in a Lotus Domino @af#asystem is
adequate for the purposes of this research; however, more diditagi@istic analysis of text
would indicate the use of a different program, such as N6 orQiesst.) Documents relate to

the provision of a model and partial answer to the question whatsnaaké&excellent,” “very
good,” “good,” or “average/poor’ student memo report text in theddtext. (Grouped
together here as texts, being awarded 60 % D is consideredui@ fiil some courses, but
acceptable in others.) As stated in the methodology setlimmeasure here was the response
of the subject teacher to the language (readability) of thmurdent (comments on the
involvement of language teachers will be made in the discussidhe identification and
description of patterns and features which answer this question waslwhebly allow careful

generalization of the approach to other documents.
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Subject teachers may not always be able to specify tiwbgatmean by readability in relation
to linguistic features, but in informal discussion, three oftdaehers teaching the Chemical
Engineering program were able to affirm that the text elemmmatyzed were important for
“easy” reading of the documents. The issue of different resgorte same text from subject
and language teachers has been addressed in an interesting/dtiaghydskowski (2003) but is

not part of the scope of this paper.

Criteria
The criteria described below were derived from discussion wibfest teachers as signficant
factors in readability. Communication teachers agreed thae tfeatures are key drivers of
meaning in these text types. Broadly, it is considered a rabiostarting point that a text
which is effective in a foreign language educational environmeotld have a number of
characteristics which promote effective communication of thesage(s) to the subject-
informed reader. These text characteristics include: dqyartd quality, which in turn includes
accuracy and appropriateness. Quantity is related to lengthxtofleéined by simple word
count. In the case of memo texts reviewed for this study, rpeeféength from the point of
view of the content teacher was between 800 and 1000 words. As WAipeinged out, this
relates to how much information the reader expects (\W2@1, p. 68).

Accuracy in the context of quality relates to the number @mfds/in error-free text units.
(Robb, Ross, & Shortreed 1986). Appropriateness here relates tmpheyment of infinitive

clauses in the expected text section. Further descriptioveis gelow.

Quantity
Word length guidelines are a common feature of academic writiggneral and specifically
useful for those writing in a foreign language.

For a text demonstrating understanding of a concept to beiedfdbiere clearly has to be a
sufficient amount of text. This is especially the casehenforeign language context, where a
very limited text might strongly suggest the writer has pasnmunicative competence for

whatever reasons.

Quality
Quantity alone, however, is obviously no guide to the effectiverfemdext. An effective text,

something which not only conveys the intended message(s), but whildoieasy to read, will
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have an appropriate variety of structures and lexis, and formspoéssion. There should not
be, for example, repetition of a few formulaic phrases bthera a variety of forms
(syntactical/lexical) which aid the reading experience and hibieceffectiveness of expression
should be in the evidence. Such features are a given as addbyg their appearance as
assessment criteria in writing rubrics in tertiary ingéis internationally (Stevens & Levi,
2004; Walvrood 1998)

Accuracy

One aspect of quality is the structural accuracy of the itessad (Polio, 1997This is, again,
vital in the foreign language context, as, although a number dicihés can be tolerated and
not interfere with the meaning(s)/message(s) intended througtextethere comes a point
where the reader's effort is so great that meaning andageesse lost, or at least difficult to

discern. Hence, accurate use is employed as a featuredabikity (see Criteria above).

Appropriateness

That there are salient features in different genresxvfateuld not be challenged, and there are
now many publications aimed at foreign language text book writerdetiesa@nd students to
assist in developing awareness of this ( Carter et. al, 20@fhes, 2005).The appropriateness,
or relevance of, the structures, lexis, and forms of expressezhare clearly germane to this.
Certain specific elements of grammar and vocabulary areralato particular sections of the
report which has influenced the focus here on infinitive clagBeemson, 1996). Since the
most common uses of the infinitive are to indicate the purposetemtion of an action, in
technical writing higher frequency would be expected (appropriatehe objectives and
purpose sections of a report (see p.13) or within certairexisnsuch as procedure explanation
(experiment).

For each of the three broad categories of “good,” “aveéramel “poor,” the purpose of the
model is to demonstrate some of the linguistic features whadh to the application of these
evaluative communication categories and to give a part desoright functionality by a focus
on text moves (Swales, 1990; Dudley-Evans 1994).

Features
The linguistic features used are noun phrases and infinitive (®)rpbsases. There is a huge

body of research on the former, and a significant recent docttwrdy by Godby clearly
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demonstrates the significance of noun phrases in the specifiextaftengineering writing
(Godby, 2002).

As stated in the literature review, infinitive clasisare less well researched. They are
however, high frequency in certain contexts (Myers, 2002, pléfljitives were chosen here
because (as previously stated) they are stand-out feature mrfoitess section of the successful
document.

De Haan (1992) has pointed out that for infrequent structures tffdaively tracked,
samples would need to be large. This is presumably to do with mdemded pattern
identification. This was not a concern in our case as strucitges observably frequent in the

small sample range selected. A large corpus was nofdherecessary (see p.4).

Units of Measurement
Noun phrases
Noun phrases have been divided into those which have post-modificatioplégdrind those
which do not (simple). The former include any noun phrase which has ssmeof post-
modification postpositive adjective, prepositional phrase, or oth@sphiThe former include
those phrases which end at the head, irrespective ofitheerof the pre-modification. Within
this classification, any conjunct noun phrases none of whose heagestrmodified are also
classified as simple. Finally, noun phrases occurring insiger oioun phrases are not counted
separately but are included within the largest (complex) pbuase.

Noun phrases are marked up and counted principally for two featfueegion)existence of

post-modification and number of words in the phrase.

The first feature has four possible values:

np = simple noun phrase with no syntactic errors
npx = simple noun phrase with at least one symtactior
nppm = complex noun phrase with no syntactic errors

nppmx = complex noun phrase with at least one stiotarror*

* Intra-phrase grammatical errors as identified leyrdsearchers.

The second feature is indicated thus:
np_7? = simple noun phrase where? indicates the euailwords in the phrase

np__? = complex noun phrase where? indicates tibauof words in the phrase
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A final feature, which may be extended in future work, nsi@imal marking of functionality
for pronominal noun phrases. The incidence of these is very,smd#rstandable in text from
the kinds of writers in the PI, but a small number of usag&s$’ @ind “this” do occur. (Further
work in this area might include a breakdown of the kinds on noun phrages texts into the
various clausal elements: subject, object, etc.).

Infinitive clauses
The same principle of inclusion applies to infinitive clausBlsese phrases were further

analyzed according to number and variety of verb head.

Findings

Data

Our data are as shown in Figures 1 to 7 below.

Noun phrases

The basis for noun phrase analysis includes total words in ghextumber of words in noun
phrases, percentage of such, the numbers of noun phrasesifigie, and complex), and the
number and percentages of well-formed (structurally accuraté)smtgple, and complex noun
phrases. They are shown in Figure 1.

Chemical engineering texts

Figure 1: Noun Phrase Data

Quality | Comms | Words | W- % Tot- | SP- | CX-  WF- | % S- % CX- | %

NPS NP NP NP NP NP NP
10 Exc 899 550 0.6 113] 81 32 111 982 80 98.7 31 .896
8 V.good | 494 294 0.6 73 54 19 69 945 51 944 18 794
7 Good 519 261 0.5 63 45 18 52 825 37 82.2 15 83.3
7 Good 404 236 0.5 48 30 18 46 95,8 30 100 16 88.8
6 Av/ 339 182 0.5 53 43 10 47 88.6 38 883 9 90.0

Infinitive clauses
For these clauses, again the total number of words, the numherho€lauses, the number of
words in these clauses, the percentage of this, and the numarnigel (variety) of the verb

heading each clause were analyzed. This is shown in Fidhel®®.
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Figure 2: Infinitive (Purpose) Clause Data

Quality Comms* Words Total Words in % Lexical
Inf-Cl Inf-Cl verbs

10 Excellen 89¢ 18 12t 0.14 11

8 Very good 519 9 99 0.19 5

7 Good* 404 5 71 0.18 4

7 Good 494 4 57 0.12 3

6 Average/poor 339 5 39 0.12 4

*Of the initial batch of twenty eight base texts from whil five were selected, 42 % were in

this category, thus two examples were selected.

Verb Variety & Frequency

Use 1
Lexical Verbs in Infinitive Clauses Include 1
Find 2
Operatt 1
Figure 3: Lexical Verbs in Texts Solve 1
Text 1: Excellent Test 1
Ensure 1
Obtair 7
'Text Unit: Infinitive Claus: Calculat 1
Total no of units: 18 Determine 1
Intro/purpose: 5 Check 1
Method/stages (process) 13
Other: 0
Acts as: NP pre-modifier
Used effectively: 100%
Influence on readability was indicated by variety, appropriss, Betbrianiety & Freguency.
and frequency of use. Students are encouraged to usety vari Uﬁ@ck 0
of lexis in a meaningful way (see Process Section). ::n;l:de 2
as this is one of the factors which influence the naifireader Operate 1
response (+/-) to any given text. Solve 1
Test 0
Ensure 0
Obtain 0
Calculate 1
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Text 2. Average/Poor

Text Unit: Infinitive Clause

Total no of units: 6

Intro/purpose: 1
Method/stages (process) 5

Other: 0

Acts as: NP pre-modifier
Used effectively: 84%

A high frequency of successfully employed infinitive clausethe sections of the report

indicated in Figure 3 improved readability for these sectmustherefore contributed to text

quality overall (see discussion).

Figure 4: Electrical Engineering Data

Average text

No of words (section total)* 244,
Introduction/approach

No of IC units 6
No of words in IC units 66
% of IC units used effectively 100%

*Report sections were the same as in Figure 3.

Figure 5: Text Moves

No. of words 350
(section total)
No. of IC units 14

Sectional moves

Purpose 1 State the purpose of the memo

Excellent Text
345

12
107
100%

Is to investigate and analyze our results and figglfrom the computer

project

2 State the purpose of the project

a) primary purpose

To apply the analysis to a flash separator in otaléske account of heat
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responsibility in a heat exchanger.
b) Secondary purpose/reason
To operate the separator at a steady rate.
1 Describe the method
a) process and stages
By using an Excel program, we are going to setraptder program as a
2 consequent to solve the unknown values which ajleQ/ Xi and Yit
b) what has been achieved
To calculate the vapor pressures of toluene anddmenwe used Antoine’s
equation.
) preparedness/intention.
Next we are ready to solve the equilibrium for Kidpplying the equation:
Ki=P*(T)/P
d) remaining stages to complete

Then we have to figure out the energy requiregikerate the separator.

*The accuracy of the content information is not coemted on here.

As can be seen from Figure 5 above, the infinitive clausgarent as a driver of moves
within sections of the report as displayed. This lends a fulgver of description to the data
presented in Figure 3.

The trend further held true for reservoir fluid lab repamtgetroleum engineering where
sections of a poor and excellent text were analyzed. Text meedersresults are presented
below and commented on in the discussion.

Figure 6: Text Moves Petroleum Engineering Lab Report

Text 1: Poor
No. of words (section total) 92
No. of IC units 2

Sectional moves experiment

summary
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Objectives (purpose) 1 State the purpose of the experiment.
to determine the density of the fluid sample
to calculate the oil API gravity....

Figure 7. Text Moves Petroleum Engineering Lab Report
Text 2: Excellent

No. of words (section total) 146

No. of IC units 4

Sectional moves experiment

summary

Obijectives (purpose) 1 State the purpose of the experiment.
to determine the density of fluid samples...
densities are used later to find the specific
gravity of the fluids....
...the API gravity which is important to
determine oil price...
..a model can be designed for reservoir fluids

to predict......

The full text, is displayed in Appendix 2.

Discussion

Returning briefly to the concept of an excellent, good, and av@@yetext, it may be that
clients other than the subject teachers need to be incinddidcussion of these descriptions.
Language teachers are an obvious agent here as they “oftenailweyderm socialization and
enculturation within the discourse community and writing assessisenentral to their
professional day-to-day lives.” (Napierkowski, 2003, p. 6). Of igeificance of the items
identified for analysis and the approach, we would clainiahewing.

The “excellent” text was noticeably longer than its coynates (899 words). Even though
these are memo reports, they cannot be successful if text isrgpmpromised. Features such
as variety and frequency are clearly undermined by a reduceditexte was a significantly
higher percentage (almost double) of words in noun phrases betweerdbketd” and “very
good” text. Well- formed simple and complex noun phrases were abovarO8% former,

falling to 88% in the latter in a considerably shorter.text
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An example containing no syntactic (grammar) errors fromtéhisis given below in Figure

8. The quality is typical of the text.

Figure 8

The program consists @hany components, and each contributes to the final outcome.
The firststep is to test that the temperature chosen is between theéPBiat and the

Boiling point toensurethat the system still consists of two states.

The “poor” text has the fewest number of words (339) and is ther&ksieer to
contain a higher proportion of noun phrases of some kind: forty-three siroptephrases in
this case. The proportion of complex to simple noun phrases as ghéigure 1 is higher at
the top end (81/32) and lower at the bottom (43/10).

A typical example with error from this text is given below.

Figure 9

The purpose of this project is to apply the analysis of f@skeparator in order to take
account of heat responsibility in a heat exchanger, so itpnoNide support the energy

necessary so can operate the separator at steady state.

The general trend across the five texts is almost comgystlownward from the “optimum”
(excellent) text. However, text length alone is obviously not fanittee marker of a well-
written text. The more accomplished writer who produced theetkt” text wrote more, but
also had a greater number of words in noun phrases and a greater alisumdr phrases, both
complex and simple. More importantly, these phrases were stibiyabetter-formed overall.
Simply, his language competence and proficiency on this evidenkmghsr, and his text
evidences the feature of readability resulting in a more pesigsponse from the subject
teacher.

For the second feature of infinitive clauses, the resuméire slightly idiosyncratic with a
“very good” text having a smaller word count, fewer Tot-Inf-Cbt@l Infinitive Clauses)and
less lexical range than a “good” text. One issue hetwaistivo grades are given which results
in the generic grade; one for content and one for language. Thisufzartext received the
maximum grade for content but a lower grade than the “good” textariguage. This was the

only case where the anomaly occurred, but it did slightly diskertresults. It is notable,
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though, that the readability of this text was viewed less pebitiand therefore the linguistic
analysis does in fact hold. Further research should avoid theeprabdentified above by
considering only the language grade and further exploring the respontes siibject and
language teacher to the same text (Napierkowski, 2003, p.Th2).relationship between
content and language grades would clearly be a useful foctigttoer research.

Differences between the top and bottom end of the scale ainigerevealing. Both the
writer of the ‘excellent’ text and the writer of the “aage/poor” text demonstrated a high level
of appropriateness by concentrating use within the introductionmattibd/stages sections of
the document-traditionally where a high frequency of this featordd be predicted given the
“proposal’ and
“report” (purpose) nature of these elements of text. (Thoni€8§, p. 503).

Where they differed substantially was in the range disvatilized and the effectiveness of
their use (quality, accuracy, and appropriateness). A widestyarf appropriate items led to a
more positive perception of the readability of the better texhade for more interesting and

persuasive reading. A sample from the introduction is given below.

Figure 10

The purpose of this project is to use analysis of a flashaepdo include the heat duty

174

requirements in a heat exchange which provides the energy redoireperate the

separator at steady-state.

The weaker text was limited to five items with ondgh&fse used three times (see Findings).
The lexical range of the IC verbs in text 1 (excellent) irntdEa lexical flexibility from the
writer which was not present in text 2. This greater varietiped give the text greater
readability. It engaged the reader more. Reader expectatignsnot only about what
information we expect to see, but on a more subconscious level, ieisgnted with the
language we expect which has been chosen in order to communicateornteit.c (see
Appendix 2)

The two language teachers who read these texts specificaiitioned how the choice of
appropriate (expected) vocabulary and grammar in the relevationrse of the report
contributed to ease of readability especially with refereadbéd variety and effectiveness of
lexical verbs in infinitive clauses in the purpose and methodosect the “excellent” text in

Figure 3 (criteria of quality, appropriateness, and accudtified in the “concept” section).
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Such “sectional” analysis and description of documents mightftierbe extended and seen
as valuable from teaching and learning perspectives. One fsties for our students ( and
perhaps generally for students writing in a second or foreign lgeyus the absence of an
understanding that appropriate choices of grammar are not simply ‘aoorect structure,”
but also effective style and communication and meeting awsl@umectation. (Connor, 1996).

When the approach was then tested with “good” and “averagedpaints from the electrical
engineering programme, a similar profile emerged (seeréigy In the introduction and
approach sections of the reports, an “average” text contained 244 wih seven infinitive
clauses. A “good” text contained 345 words for the same sectias twelve infinitive
clauses. The former displayed much less lexical varietyfrggiency in the infinitive verbs
with “test” being used four times. Variety in the bettextte&vas much more noticeable.
Accuracy of application was the same in both cases (100%).isTpisrhaps to be expected
given relative grammatical and structural complexity.

The pattern further held when applied to petroleum engineeringpalots where a similar
description can be made, indicating that the approach could be lgete(aee Figures 6 and
7). It is significant that the feature appears with higlgdency as a driver of text moves as
indicated in Figures 5, 6, and 7. Further, it was applied apprdgriatewriters of different
guality texts to make similar text moves. The main diffeeebetween these texts was one of
lexical variety, frequency, and range in the verbs employeditfguand the quantity of text
produced (see Criteria).

The two features chosen are significant for analysecatlemic style memo/report writing.
Noun phrases are perhaps more pervasive and generalizable, hitivenfilauses are also
germane in our text area. Further analysis of noun phrases wigistdn their functions within
clauses and sentences in relation to their complexity, theugaand varying natures of post-
modifying elements, coordinated phrases, and so forth. In additber types of adverbial
phrases could be considered such as those indicating sequence/fieroessal or logical),
hypotheticals, and concessives.

Nevertheless, we have two important features pointitigeisame direction.

Conclusion
While accepting that the above does not constitute an exhaustlysisiaad is exploratory in
nature, it has shown itself to be useful as the foundation of &lnbdext description which

could be extended and generalized to other texts across a faaggdemic programs in our
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institute with a view to influencing preparation of studemtsatite such documents more
effectively. Clearly there were differences in temfishe language proficiency of the writers,
which is influenced by factors other than those analyzed. Howsessitizing weaker writers
to the contextual nature of elements of text discourse such addbksd at here should result
in a better report and improve readability. In turn this shouldt @ionore positive response
from the subject teacher and result in a better gradeoutdnalso (perhaps more importantly)
improve the writer’s overall language awareness.

We have been able to describe the texts in terms offisagi features which enhance
readability as indicated by the assessment of the textbdipical engineering teachers. It is
felt there is enough evidence here to claim that such afavelted description of texts would
be useful in illustrating and documenting text types and using sd@iecimetion to inform
teaching and curriculum development. As stated, anecdotal evifitentéachers in Pl degree
programs has indicated a problem with regard to the quality ahgurifdnalysis of a range of
texts has highlighted some of the linguistic issues. The extehé giroblem (e.g., numbers of
students, level of proficiency, and so on) still needs to beields it is not within the scope

of this investigation.

Recommendations

It is important to emphasize that tertiary education hasatively short history in the UAE, but
much of great importance has been achieved in that timgoRsss to second and foreign
language learning issues have had much longer to develop in other codrtaesliowing
observations should be seen in that context.

The need for ongoing language support and development in degreemmagiclear. In the
guest for better student-produced texts, cross-curricular teaohaboration is a significant
element. There are various ways this can be explored and many mbdetsd practice. The
three-phase approach of collaboration, cooperation, and team tedelstrped by Dudley-
Evans (2001) is a very practical example here. A synthesis of sdnikese elements
(specifically collaboration and cooperation) has informed théntegeelationship between the
Communication Department and the Department of Chemical Engineeringr institute
leading to the development of a parallel syllabus (see Appefdikn the opinion of the
department head, the quality of student documentation at the feoar dirst semester of
working together was much improved. Attitudinal shifts are ingrdrhere. As Sharpling states

(2002, p.87): “Collaborative and cooperative knowledge cannot in leeljained from a
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fixed-term training course alone. Rather, it is dispositioimalolving a genuine desire to
investigate the conceptual and discourse framework of the sutfjgénts are studying,
leading to a more systematic attempt to find out how a disciphmks”. Further, content
teachers in foreign language medium institutes should be enedut@aglevelop an interest in
the interface between language and content. Our most successfulles (for learners) have
occurred with content teachers who understand and are inteiregtédrelationship.

On the text level, comprehensive description of theuulof each document should be
given to students in order for them to have a detailed mapebdiey begin. A possible
format/template for this is presented in Appendix 1. The intentitmgés/e a description of the
purpose and structure of the document and guidance as to the lmgodstliscourse elements
appropriate to different sections of the text, such as those lovkedhss study. The student
then has a schema before embarking on the writing process.ahhie aitilized in consultation
with instructors in the preparation of documents.

Further, it is important to encourage students to take aidoattview of why particular
language choices are significant in terms of meeting reagectations and how the language
works in order to do that. (Clarke, 1992). Description of documentstfrerperspective of text
moves is a very accessible and practical approach here. diueefe described in this study
could easily be discussed in this context. Too often grammar isnpeelsas simply structural
and therefore divorced from meaning and purpose. Learners requimere functional
understanding in order to select relevant structures and vocalfolattyeir purpose. Given
reasonable concerns about notions of universality in the contesicademic discourse,
(Hyland & Hamp-Lyons, 2002, Hyland & Tse, 2007) it is also worth iseimg students to
notions of range, frequency, (Mudraya, 2006) collocation and meanih@g whte context of
specific disciplines and genres. Teachers may work on helping stutésmop a more focused
lexical repertoire derived from their particular disaigli as suggested by these authors. This
again reinforces the reflective and pragmatic nature & ES

The concept of ownership is also significant. Students neleel émcouraged to effectively
proof read and edit documents. The skills involved are complex aretbged over time. It is
often (wrongly) assumed that this is something which students knowtdalw rather than
being a specific suite of abilities which need to be taught ahea as an important element in

the set of skills utilized in the production of professional dcntation.
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Appendices

Appendix 1

Text description. (example only).

Field: Chemical Engineering.
Genre: Memo report.

Purpose

The purpose of the report is to present the findings of atffaecalculation/experiment
or survey/questionnaire investigation, to explain the methodologytosktive them,
and to discuss the results and implications.

Components:

| Title: Briefly states the subject of the report |

| Introduction: States the purpose of the meand the report project |

Method: States the problem and the process followed in orgengrate the results.
Where calculations are given, explanation of the solution ighgoiis required.

| Results: States the findings from the methodology and any regditicussion. |

| Conclusion: Contains an evaluative statement and the overashoeitof the process. |

Comments: there is often little consistency in the studsardition of the structure of the
document. Some contain no headings. There is use of widedyiniffterminology. Not
all components are present in all reports.

Suggestion. Give a clear handout to students stating the @ qoimgonent headings.
Example terminology could be given. Be sure final product is stamgiwith this.
Incorporate into grade.
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Text language hyperlink: this would be linked to a section- gtiedescription and

exemplification of features and moves. It would also inclyaieelines for grammatical
structures and vocabulary.

Appendix 2

N.B. Several (up to four) experiments may be describeusrsection. Total text length can
therefore be four times as much as the section belowe Tiene a further 10 examples of
infinitive clauses used for similar text moves in the asrder of the full text.

Experiment Summary Section from the lab report.
Summary of experiments.
Experiment 1: Density Measurement at Ambient Conditions.

This experiment was domne determinghe density of fluid samples (crude oil and brines) at the
ambient laboratory conditions using a digital density/specifigity meter model DA-520.

This experiment is important as fluids can be distinguished itisede=servoir regarding their
densities into oil at the bottom, water and gas at thégigpity segregation). These densities
are used lateio find the specific gravity of the fluids and followed by detenimg the oil API
gravity which is importanto determineoil price in addition to other properties. Therefore, by
determining the fluids densities and correcting them to vesaronditions, a reservoir model
can be designed for reservoir fluidspredictwhich one can be designed based on the range of
these densitie® calculatethe fluids viscosity.

(text as written).
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Appendix 3

PI Student profile # 0

Name

Country of origin

Date:

Sl

Educational background:

Direct entry

Foundation programme

FP grades
Sem 1
Sem 2
Sem 3
Sem 4

| Degree programme:

GPA
Year 1 Ave
Year 2 Ave
Year 3 Ave
Year 4 Ave
Notes:

The Asian ESP Journal Volume 4 Issue 2

60



The Asian ESP Journal August 2008

Appendix 4

Excerpt from Initial Parallel Syllabus.
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Abstract

The preface sections of 21 textbooks in applied linguistics werlgzed on the basis of earlier
genre based studies (Swales 1981, 1990). To identify the moxasltelues and surface
signals were fairly reliable indicators. However, since #efined them in terms of their
functions, our ultimate criterion for assigning values to them fwastional/discoursal rather
than formal. What the analysis revealed was consistenengestof a 4-move schema in the
data realized through different textual devices. The textuatkegies utilized by the authors to
signal the moves were also investigated and categorizedsliggested that data of this kind
can be useful for teachers of English for specific purposes)(HSR)lish for academic
purposes (EAP) and applied linguistics through the medium of Eniliste specifically, the
findings of this study can be beneficial in raising the awessnof students of applied

linguistics to better access the content they need feathdoks on their subjects of study.

Key Words: textbook, preface, genre, move, discourse community, acadeuoaurse
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1. Introduction

Knowledge of generic conventions varies among members of any ispédstourse
community. In fact, those who are routinely involved in academeneunication have greater
knowledge of these conventions than those who are occasionally involisdhds serious
implications for our understanding of the nature of acquisition of geymgetence. In ideal
circumstances, acquiring a discourse requires a long and suiotsngocess of genre-related
activities under the supervision of expert members until a basiwledge of genre and its
related skills are acquired. As far as acquiring acadenmmiegehrough the medium of English
as a foreign language is concerned, a genre based litehidy advocates, among other things,
the use of academic genres with particular focus on the coowehpatterns of discourse
structure and the way these patterns are textually rdatiae help students acquire genre
knowledge and skills. As the most essential part of this deased proposal, we need to raise
learner awareness of the schematic structure of acadgmies. This calls for a syllabus in
which these generic structures are brought to the conscious attenks@mners. This, in turn,
requires analysis of academic discourses in terms of tlebensatic structures and the
textualization of these structures. Successful academic ooroation requires a high level of
academic genre awareness.

Swales' work (1981) is the first to analyze the schematictate of an academic genre. The
analysis, based on a corpus of forty-eight research articledudtions from three fields of
biology, medical science and social sciences, reports the dooeirof four schematic stages,
or 'moves' as he calls them, in the introduction sections: (fgblshing the Field, (2)
Summarizing Previous Research, (3) Preparing for PresemaiRbs and (4) Introducing
Present Research. Swales' (1981) model, which follows a fixed, ¢vae been criticized by
other genre analysts. In a combined effort Hopkins and Dudley-Evans (k8&dpd
conference papers and MA dissertations to yield a descriptddel that could cope with the
complex schematic structure of long informative sections of gesweh as discussion sections.
Their analysis demonstrates, among other things, that the cibenpater of moves suggested
by Swales' early model is not appropriate for longer genramget sections of genres. Instead
they proposed that cyclical ordering may be more suitable. The lpmsnbeen acknowledged
by Swales (1990), who recognizes that texts may vary in thewenstructure because of
different amounts of space available to the writer. He fhasits his revised model, CARS
(Create A Research Space), in which he identifies only thmeees: (1) Establishing a
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Territory, (2) Establishing a Niche, and (3) Occupying thehNi What is new in the CARS
model is the recognition by Swales of the variation that existerms of the amount of
rhetorical work to execute discourse tasks:
It follows that the amount of rhetorical work needed to creath awgpace depends on
the existing ecological competition, on the size and importancéeoiniche to be
established, and on various other factors such as the'svrégputation.
(Swales 1990:142)

Following Swales' (1990) tradition, the focus of the presardy is on one of the major
academic genres—the textbook. It is a teaching genre in academimunication in which
knowledge is represented in factual form. Scientific knowletige,any other phenomenon,
has a developmental process. This process is originatdw findt place, by empirical research
which then gradually becomes a well-established scientific &mtred and respected
communally in the discourse community. This knowledge is commeadictitrough three
modes of scientific expression (Fleck 1933 & 1975 quoted in Salahshoor 2000ysT lsethe
Journal Article which "bears the imprint of the personal angbtbeisional”. It is a platform on
which the scientist exposes his thesis to the wider discourse wautgnof scholars and
researchers, which can be challenged, accepted oreajédext is "the Vademecum™ or the
handbook, which Fleck describes as a collection of individual contilmitselected and
carefully organized as to provide guidelines for further resdaycshowing what counts as the
fundamental concepts, what the appropriate research procedurasdavehose research work
looks more promising. And finally, there is the textbook at the dnthe process which
contains only 'accredited knowledge', with fewer knowledge claim$ more factual
information.

Approached from the perspective outlined above, the textbook isdanaic genre in which
accredited knowledge is provided in the form of generally acdefatets. It is the most
prevalent form of teaching genres in academic settingsefidrer analysis of the sections that
constitute this major genre seems necessary to meetutiplenneeds of both teachers and
learners as an aid to better access and evaluate the knewhegggain from textbooks. More
specifically, the findings of such studies can be beneficiahproving the academic reading
and study skills of novice members of different academic disefl Novice members and
students of any field need to have a deeper understanding of the faraftitre genres and
subgenres used in their academic communities. While the scdpe obrpus in the present

study is limited to textbooks in applied linguistics, it is sutgggshat the findings can be
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beneficial in any study skills or academic reading course frfests and novice members of
various fields to raise their awareness of the structuréthefgenre analyzed and of the
contributions of this genre as an aid to have appropriate andngy&teaccess to the content
they need.

Inspired by the necessity to understand specialized dssgdbe present study is concerned
with developing a framework to describe the move structure qirdface section of textbooks
written in applied linguistics. More specifically, the geat study seeks answers to the

following questions:

1. What move structure dominates the preface section of textbooks?
2. What are the discourse functions of the moves?
3. In what dominant order are the moves displayed?

4. What kind of textual devices signal the moves?

Since the objective of this research is identifying the mavetsire of textbook prefaces, it is
necessary to provide different points of view about the concepiowé in order to derive an
operational definition of the term. Nwogu (1991:114) defines move aséxtasegment made
up of a bundle of linguistic features which give the segment a unifoientation and signal
the content of discourse in it.” Bhatia (1993:30-31) considers move®dnitove structures
which serve certain communicative intentions and are subsendetiite overall discourse
communicative purpose of the genre.” Duszak (1994:299) defines moveasdnventional
strategy to carry out a discourse goal.” And finally, Holmes (13%y): defines move as “a.
segment of text that is shaped and constrained by a sp=mificunicative function.”

For this study, we define move as a text segment, wheh vary in size, shaped and
constrained by a specific discourse goal. This text segnasné tuniform orientation and the
content of the discourse is signaled in it. In other words, we d®@nai move a text segment
used for some identifiable discourse function. To highlight the nfeatures of these
definitions, moves can be defined in reference to theviitig attributes:

Moves are subservient to the overall discourse goal ofea gjenre.
Moves are conventional strategies which vary from one gerarother.

Moves are realized in the propositional and illocutionary nmegnof utterances.
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2. Methods

The corpus of the present study is based on 21 textbook prefacesdstdectnalysis from the
discipline of applied linguistics. The choice of textbooks wasivated by the need to control
as much as possible for such variables as writer experemdeexpertise. Moreover, the
selection of sample prefaces from a single discipline wasnded to avoid any
overgeneralizations of the results due to possible disciplieeifgpcharacteristics. Since | am
mainly concerned with pedagogical implications, the major @vitdn selection was to include
textbooks which are widely used in the syllabuses of applied linguistirses in my context
(Iranian universities). Full bibliographical details of the textboatesincluded in Appendix 1.
In the text of this study they have been referred to aaugtdi their number in Appendix 1.

Following the approach of earlier genre-based studies (S®@8ds 1990), textbook prefaces
were analyzed for their move structure. To identify the maessyal clues and surface signals
were usually fairly reliable indicators; however, sincedeéined them as functional units, our
ultimate criterion for assigning value to them was functiaiedburse rather than formal. In
other words, we did not trust the linguistic signals per $kdndentification of moves.

In most cases the unit of analysis was the sentencereVdhsentence appeared to contain
two moves (very few cases) and it was impossible to dechldehwof the moves within a
sentence was more salient, it was coded as containing twesmov

Rough and dirty reading of the texts (Swales 1990) was followedidijighting the
identified moves. Conventionally, we chose a different color to igighkach move. Having
done this, we extracted the move structure of the texts andazechthem in a single table in

order to find the dominant pattern of the move structutberdata.

3. Results
Analysis of the prefaces reveals a four move structurénedtin Table 1.

Table 1 Four Move Structure

Schematic Structure of Moves in Frequen
Textbook Prefaces cy

1. Announcing Objectives 21

2. ldentifying Audience 21

3. Outlining Organization 14

4. Acknowledging others’ contribution 17
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Eleven prefaces use a four move structure. The choice dfemsns determined by the order
in which the moves appeared, as summarized in Table 2. E@nées announcing objectives is

coded as move 1 because it is the most frequent move in tiaé poiition of the prefaces. As

was discussed in the preceding section, a functional/discoutsgoar was adopted for the

identification of the moves and titles were chosen accordindhéd tommon functional

orientation. The following discussion deals with defining and ril@iag moves in the data,

explaining their functional values and categorizing the textoites that signal each move.

Table 2.Order and Number of Moves

Preface Move Order No. of MoV
Units
1 1-3-2-4 4
2 1-3-2-4 4
3 1-2-3-4 4
4 2-1-4 3
5 1-2 2
6 1-2-4 3
7 1-3-2 3
8 2-1-3-4 4
9 1-2-4 3
10 1-2-4 3
11 1-2-3-4 4
12 1-2-3 3
13 1-2-4 3
14 1-2-3-4 4
15 1-2-3-4 4
16 1-3-2-4 4
17 1-2-3-4 4
18 1-2-4 3
19 1-2-3 3
20 1-2-3-4 4
21 1-3-2-4 4
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3.1. Announcing Objectives

This is one of the most frequent moves in the data (move Zhgagther frequent move). It
appears in all 21 prefaces and occupies the initial position text® (Table 2). Through this
move the writers announce their objectives for writing the book

Preface 11. The objective of this book is to help languaghézs write better tests.

The prevalence of this move in all the prefaces highlightsatttethat the writers are expected
to "announce the objective" of writing the book. Furthermore, ticercence of this move in
initial position in the majority of the prefaces indicatesdigmificance of mentioning the goals
and aims before moving to the next stages of developing the prefaiters\Witilize different
textual categories, which are categorized in Summary lnroumce the objectives of their

books.

Summary 1. Samples of textual categories employed for announgetdivds

BOOK+ BE + PP (passive structure)
p.17. The book is also intended to ......
p.1. Principles of language learning and teaching is designed t

p.18. This book is concerned with.......

NOUN PHRASES
p.4. The book has the following aims........
p.3. The goal of the third edition of Developing Second Lang&kgeis....
p. 8. The twofold objective of the book is to......

BOOK+ VERB (active structure)
p.5. This book attempts to......
p. 9. This book provides......
p.10. ....it will do a number of things

p.7. ...which also looks at.......
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WRITER+VERB
p.19. In this book I try to........
p. 13. | have been striving to.......

p. 21. ....I have tried to.....

3.2. Identifying Audience

Like move 1, move 2 appears in all the prefaces analyzed. In fe¢@sdt occupies the second
position and so it is represented as move 2 (Table 2). Funcyionaderves to identify the
audience of the books. Those who would benefit most from the book avduiced and in

some cases the threshold or educational level for usirtgpthleis defined:

Preface 14. We have aimed to create a text that casdukas a resource by those
carrying out many different types of second language resééfechave approached the
book with the novice researcher in mind.

The prevalence of this move in all prefaces demonstitatessgnificance. Any reader who
tries to access the content of a book might be interested in knawigttper he/she is among
the target audience of the writer. Just knowing the objecti¥ebe writer is not sufficient;
potential buyers should make sure the book is appropriate for theirdeeglucation and

knowledge. The textual categories are included in Summary 2.

Summary 2. Samples of textual categories employed to idehéfaudience

BOOK+ VERB+ TARGET AUDIENCE

p.1. This book is designed to serve as a textbook for graduativamced
undergraduates....

p.3. .....that will enable both prospective and practicinghtess to ....

p.4 This book is aimed at teachers and applied linguists.....

p.6. .....should be made available to both teachers of Englisstateints of
TEFL/TESOL

p.11. ....will be of most interest to students of languagenguistics...

p.12. This text is planned for......
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p.14. ....a text that can be used as a resource by thogmgaut many types of second
language research...

p.15. This book is oriented toward an informed audience...

p. 18. This book is appropriate for both students and professionals ......

plo. ..... aims to be a book that can be read by practitiamersheoreticians ...

p.20....should prove to be most useful in first-level course.....

TARGET AUDIENCE+ VERB
p.2. Any contemporary student of language teaching needs to ......
p.9 ....an advanced student will soon realize .....
p.8. .....both classroom teachers and trainers of teachexshawn an increasing
interest.....
p.11. ....others coming from sociology, social psychology and anthropoiag be

interested to.......

3.3. Outlining Organization

The third move utilized by writers of the prefaces in the dgpears in 14 texts (the least
frequent move in the data) of which nine writers locate it intkivel position (Table 2). It
serves as a map of the book and reveals the issues @bailh wach section. To achieve this,
the writers mention the number and order of chapters in the bookigymind refer to the

content of each chapter:

Preface 8. In the opening chapters he is introduced to the gengrasgsiand methods
of language testing and is asked to consider the chief chastcseof good educational
measures. A series of six chapters then describes sgectificiques for testing each of
the major components of English as taught to speakers of other dasgadter which

attention is directed to the step-by-step process whereby th&EiSs constructed and
administered, and the result interpreted. The final chaptfars procedures for
calculating a few basic test statistics which will aid tis@cher-test writer in evaluating
the soundness of his test and the performance of his studentsthAthevrest of the

book, the final chapter assumes no previous training in testsnaadurement and no

knowledge of advanced mathematics.
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Since not all parts of a single book may be suitable fordiwtified audience, the readers
might find such book maps suitable to locate where to find informationtesest. Some parts
of books might be appropriate for specific educational courses soattteeteor student would
find this move useful in identifying the contents of the book. Thergaextual category in the

data is included in Summary 3:

Summary 3. Samples of textual strategies employed to ouiknerganization

CHAPTER+CONTENT or CONTENT+CHAPTER
p.3. The comprehensive list of ...at the end of each chapies.hel. The activities at the
end of each chapter help..
p.11. In chapter 4....... are presented.....
p.14.The discussion and data base questions and activitiesestcttof each chapter are
aimed to........
p.15. In chapter 2, ......... is discussed.
p.16. This model is presented in chapter 2 and is used ingadrdechapters........
p.17. There is a common format to each chapter The authgenprein chapter 16....
p.19. | provide................ in chapters two and three.
p.21. The ............ at the end of each chapter are presented
p.3. The first five chapters deal with........
p.7. There are completely new chapters on......
p.8. In the opening chapters he is introduced to......
p.12. Chapter 1 provides...... Chapter 2 deals with..... Chaptedéd/ited to......
Chapter 5 is connected with......
p.15. The final chapter discusses.....
p. 16. In the final chapter we examine.......
p.17. Each chapter opens with...... Each chapter has a ........ section
p. 19. In chapters four and six | apply........ In chapter fiveplae......
p. 21 . The material in these sections is designed to........

3.4. Acknowledging others’ contribution
The last move appears in 17 prefaces. In all the prefacesuipies the last position (Table 2).

The writers utilizing this move use it to acknowledge, thank anceajgte all those who had a
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role in the production of the book. Those who are acknowledged include celeagudents

and family members:

Preface 1. This book has grown out of graduate courses in the itedmtndations of
language teaching that | have taught at San Francisco Statersity, the University of
lllinois, and the University of Michigan. My first debt of gtatle is therefore to my
students - for their insights, enthusiasm, and support. .......... | am edseful to

faculty colleagues both here at San Francisco State Univarsityaround the world for
offering verbal commentary, informal written opinions, and formablished reviews,
all of which were useful in fashioning this third edition. | aldsh to acknowledge the
staff and the resources of the American Language Instibatsupport in this revision
and in other research and writing projects. Finally, hugs asskgito Mary for once

again putting up with papers and journals and books strevanexlithe house.

Preparing a textbook which considers different issues of appfigdidtics is not possible
unless a group of people join together in supporting the author. Acknomdealgd thanking
contributors is a significant move in the preface to wrap up tbiose Gratitude, grateful,
thank, acknowledge, appreciate and debt constitute the maicallekoices in the data, as

illustrated in Summary 4.

Summary 4. Samples of textual strategies employed to ackigevighers’ contribution

GRATITUDE
p.1 My first debt of gratitude is therefore to ...... for.....
p.13. | want to express my sincere gratitude for......

p.15. | express my gratitude to....for.....

GRATEFUL
p.4. | am grateful to......
p.14. We are grateful to.....

ACKNOWLEDGE

p.1. | also wish to acknowledge......
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p.3. | readily acknowledge my indebtedness and gratitude to...... for....
p.11. | must acknowledge the contribution of.........
p.16. We would like to acknowledge especially......

p.21. | would especially like to acknowledge my debt for.... to.......

DEBT
p.4 | am indebted to.......

p.20. | owe a considerable debt to.....

APPRECIATE
p.8. The writer wishes to express his appreciation to...... for......
p. 14. We greatly appreciate............

MENTION
p.3. | hasten to mention........

p.10. | should like to mention in particular...

THANK
p.2. We would particularly like to thank.....for......
p.3. | would also like to thank.... | would certainly be isnif | did not take this
opportunity to thank....
p.6. Last but not least, thanks are also due to.....for......
p.9. My greatest thanks go to........
p.13. Further thanks go to.....for | want to thank .....for....
p.17. I wish to thank........

4. Discussion

The shape of genre and its internal structure are determintb@ lopmmunicative purpose it is
going to serve. Genres are not considered ends in themseh&sthey are utilized to perform
higher level communicative purposes and social actions. Palt(itig@5) believes that
instances of genre are assigned to particular categories nbe dmasis of a response to a
property internal to them, but on the basis of a "significatiat is bestowed on them from

without,” or on the basis of pragmatic and perceptual, rather Ilthguaistic, aspects of
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communicative events. In Biber's words “genre categorieassigned on the basis of user
rather than on the basis of form” (1988:170).

This is the non-linguistic, communicative rationale 8fatpes the schematic structure of the
discourse and influences and constrains choice of content andTdtiderationale "displays
constraints on allowable contributions in terms of their intenttipagig, form and functional
value" (Bhatia 1993:14). The implication of such a perspettivenderstanding the nature of
genre is that the schematic structure identified by they@gmalomponent of this study should
be considered in light of the broad communicative intentions and s dm=hind it. Thus
scientific knowledge should not be treated independently from thieipants of discourse.
Scientific facts and their medium of expression can be exanimeelation to their role in the
conceptualization process of the scientific mind. Fundamental i§icieobncepts are
introduced to the student through the textbook genre, which later becoplagfoam for
research activities. But this is not as simple as insedhe interaction between the textbook
writer and the student, however central that may seem, Isyrenty means the only interaction
in the textbook. There are other participants involved which smétke nature of discourse
complex. Overall, between the author and the student, theteraeemediating participants, as
shown in Table 3:

Table 3 Mediating Participants of Textbook Discourse (Salahshoor 2000: 151)

author

teacher

student

peer colleagues

publisher

There are different interactive processes betweese tparticipants. The writer covertly
anticipates the expectations of his audience. One interactibetigeen the author as the
producer of the textbook and the peer. The main motivation, fromuthera point of view, is
to gain recognition and prestige among the other expert membirs discourse community.
For this reason, it is reasonable to think that the expectatimmhsequirements of these expert
peers are taken into account by the textbook writer and reflecteath the content and format

of the genre. Yet the main audience of the textbook (espethallytroductory textbook) is not
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the peer but students who read the text for information. Thisasiien is pedagogic in the
sense that the textbook helps the enlargement of the conceptudlofvdhe student. This
characterizes a writer-reader relationship based on unequal sodaknowledge status.
However, in most cases the interaction between the author astutent reader is mediated
by another discourse participant, the teacher or lecturernidass that the author should also
have an eye on the expectations of teachers. For example, a texéiealskto be convincing to
the teacher who is going to use it in terms of its poteftiapromoting both teaching and
learning in the classroom. Another force in the creation ek#book is financial. Textbooks,
unlike research articles, need to be marketed and sold. Tlidungs yet another participant to
the discourse, the publisher, who among other things expects the auttwnriot to meet
certain publishing requirements such as conformity to stand&fdsm and content.
This multiple participant relationship underlies the ratiormdhind the preface subgenre

and its schematic structure. It is the space to bring togéiiee multiple participants of

textbook discourse and address their various expectations.

5. Conclusion

A genre-based literacy for raising awareness about sclegeatie structures should involve a
database from which description of academic patterns acradsnaicadiscourses can emerge.
This and similar studies can contribute to the compilation ofelaogle databases whose
ultimate goal is designing genre-based courses for develgpimg awareness skills.

As discussed previously, textbooks represent a major teagbimg in academic circles.
They are the main tool for providing 'accredited knowledge' teestsdThe complexity of the
subgenres that constitute the textbook genre can be understood by ecterdéine multiple
participant networks which influence and shape the schematictse of the discourse in
these subgenres. The four move schema in the preface sectiemsbobks is an attempt by
writers to meet the expectations of actors involved in textbligdourse.

Inspired by such an understanding, the outcomes of studies intextheok genre can be
beneficial for teachers of English for Specific Purposes, Bmdbr Academic Purposes and
teachers and students of Applied Linguistics. More spedyficdie findings of this study can
be used in courses which attempt to improve academic study and readisgf novice
applied linguists. In my context students take a study skills eaunich usually covers topics
such as dictionary skills, library skills, reading skillsjtimg skills, note-taking skills, quoting

skills and examination skills. What | have tried to propose inghjger is that these novice

The Asian ESP Journal Volume 4 Issue 2 76



The Asian ESP Journal August 2008

members need to be exposed to other skills, including genre assuidtbe materials through
which they access knowledge. Since textbooks are a major genradienda, the knowledge
of how to use them appropriately and systematically is esseDtialway of making textbooks
beneficial for learners is revealing the functional valueshefr different sections. After all,
effective communication in any field of study requires awasnef the conventions that
dominate the discourse of that field.

The most obvious limitation of this and similar works is thiaile we are proposing a genre-
based course whereby the main aim is to raise awarenessthdasthematic structure of
academic discourses, this paper represents only a small-deatription, covering only
textbook prefaces. However, a genre-based academic literacyl df@aken as on-going, one
that evolves and takes shape as more description becomes avdilald while the present
research is only a small piece of the puzzle, as other pesns are created they may
eventually create a mosaic of the genre which could be compiehéngs coverage.

The issue of schematic genre structure is well eskaol. However, certain areas have been
less investigated than others. This includes many teackimgg and particularly the textbook.
Different sections of textbook genres can be studied on the Hasisve structure. There is
also room for comparative researches, not only at the mogklatvalso at the textual level to
establish what pragma-lingual features are used to signal schematic structures across

academic genres.
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Abstract
This paper reports on the development of an English tour guide prejdch took place in a

culture-tourism context in Taiwan. This ESP project, embedddkitheoretical frameworks
of content-based instruction and hospitality language, covered &messtplanning, executing
the tour guide training courses, implementing the on-site tour gem&s, and evaluation.
The paper provides detailed descriptions of the tasks involveatmstage. The findings from
the evaluation indicate that in real situations multifunctidaatjuage skills are needed on the
side of the project’'s student tour guides. Such skills includeaiting knowledge,
interpretation, proper guiding, answering questions, and practicingitéldg etiquette.
Furthermore, nonverbal skills, such as understanding gesturealsareritical in enhancing
cross-cultural communication. It is hoped that the findings optksent work will contribute

to the development of effective training for English tour guides
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1. Introduction
The revenue brought by international tourism and business travel hasebacoimportant

source of income for many parts of the world. As citiesthesentrances to a region or a
country, they are often at the frontline of the competitiontractmore international travelers.
Among the strategies of urban marketing, culture tourism hasdyaore popularity because
of the increasingly aging population and a growing interest in eu{fwrk & Richards, 2006).
Tourists find culture-tourism appealing because it offers tur@llexperience, including local
history, lifestyle, and environment. In successful cultureigauttour guides play an essential
role because an effective guide can act as a “culture brokerinterprets the given culture for
tourists (Cohen, Ifergan & Cohen, 2002). Thus, the role of tour giidesgained research
attention. Researchers have found that the quality of guidetligostourisic success (Ap &
Wong, 2001; Cohen, Ifergan & Cohen, 2002).

Recognizing the value of culture tourism for the growth of thenudmonomy and the
importance of tour guides for enhancing tourists’ experienceshdfiang City, the second
largest city in Taiwan, has launched a tour guide project togiemurism at the time of the
Lantern Festival. The Festival, taking place along the bah#ts&e renowned Love River of the
City, have attracted more than four million visitors a y@aces2000; the colorful celebrations
include fireworks, lantern exhibitions, and tasting traditional foodsmadk. However, despite
of the attractions the festival attracted few internatiersdors . Thus, a tour guide project was
established, with the aim of providing better tourist sewiand in-depth explanations of the
Festival and the City for international visitors. The dapant of foreign languages of a local
university was commissioned by the city government to traingouges, as well as interpreters
and receptionists. Students for this program were chosen frondepartment through
interviews, in which they were evaluated mainly by their Ehgtigl skills. Sixteen students
were selected in December 2006. The whole project expanded froembec 2006 to April
2007, covering the four stages of planning, executing the trainingespunsplementing the
tour guide service, and evaluation (Table 1).
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Table 1The four stages of the English tour guide project

Stage Time Description
Stage 1: Planning Early December 2006 The coordinator of the city
the project government and the coordinators of

the university designed the project

Stage 2: Executing Early February 2007 The students participated in the two-

the tour guide day training course covering four
training courses courses.

Stage 3: March 3 to March 12, The students provided the on-site tour
Implementing the 2007 guide service at the Love River
on-site tour guide

service

Stage 4: March 3 to early The researchers assessed the
Evaluating the April, 2007 effectiveness of the project from the
project various participating parties

As a matter fact, there are many complex prescriptionpriafessional tour guides (Ap &
Wong, 2001; Cohen, 1985). Therefore, it was unlikely from the begjnwii the project that
the students could be trained in such a short period of time to meskntaands of professional
tour guides. Hence, they were trained with the goal in mindttiey should reach a level
necessary to act as “specialized” guides for the LantestivRkand Kaohsiung City only. For
the purpose of this study, we selected a student tour guide afoanator who was equipped
with knowledge of the Festival and the City, and was able todate the local culture in
English. The principle of person choice was language skill, wreébdrs here to situated
linguistic skills, such as imparting knowledge, interpretatguiding, answering questions, and
practicing hospitality etiquette. Besides linguistic skillsonverbal abilities, such as
understanding gestures, were also crucial in the selegftioformants.

In order to formulate the present project, which was centerdohguistic and nonverbal
skills, we adopted the concept of content-based instruction @mlihospitality language as a
theoretical basis. CBI provides a framework for developing dbmtent course, in which
students were expected to learn content knowledge related withrale as tour guides.
Hospitality language, on the other hand, provided ground for estiaglistudents’ language
and non-language skills needed for the job. The conntection betwettiedinetical framework

and the project is described in detail in section two.
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This paper attempts to portray the process the projeet/sl@bment, including design,
implementation and evaluation. The present work will provide ldetalescriptions of needs
analysis, course syllabus, materials, teaching and methods)eanthé results of four types of
evaluation—formative, summative, informal and media exposure—osaskess the students’
performance the effectiveness of the project will also bsepted. The findings of this paper
may be particularly useful to those who intend to use this studyeference work, in order to

develop effective training for English tour guides.

2. Theoretical frameworks for designing the project—content-Bsed instruction and
hospitality language

Content-based instruction (CBI) was the theoretical basigdésigning and executing the
workshop, covering the tasks of needs assessment, materialppegnt, instruction, and
evaluation. CBI is “the integration of a particular contsith second language aims,” in which
learners acquire knowledge of the content area and increasdatigilage skills naturally
(Brinton, Snow, & Wesche, 1987, p.2). Meaning, rather the graiceth&irm, should be at the
center of learning.

Both ESP and CBI emphasize that language lessons should b&twalized to connect
students’ language learning with meaningful content, and thus fhlilt practical needs. The
theme-based instruction model, the most widespread type of CBlpatitsular emphasis on
contextualization, in which authentic materials and tasks fe®a adopted to maximize the
teaching of function areas in order to attain real-life gdaism this perspective it is a pivotal
task to provide authentic vocabulary, forms, and registers éostthdents. The main strategy
for teaching is to employ a variety of tasks, in order to helgesits in the acquisition of words
and forms by calling on their prior knowledge and schema. Thus, satemntae built through
content learning (Pally, 2000).

In addition, the teachers produce their own materials oraat, lhey use certain sources
in a modified form, in order to integrate the content into the teggbian (Brinton, Snow, &
Wesche, 1982). For the present project, two types of matevais selected—a) works on
Kaohsiung City, and b) works on hospitality language.

Hospitality language was the other theoretical frameworkviich the study was
embedded. Hospitality language can be regarded as parngb$hefor Occupational Purpose
(EOP), a branch of English for Specific Purpose (ESP). khidpirelated writings are

generally classified into three types: prescriptive, dpsee and analytical (Blue & Harun
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2003). “Prescriptive works” refer to manuals and instructionatenmls of the hospitality
industry. “Descriptive works”, including documents, personal adsoumovels and films, deal
with cultural and historical aspects of hospitality industrynéitical writings” explain the
structural, operational and behavioral aspects of hospitatitysiry. Materials for the present
project were selected from the bulk of prescriptive writing$ospitality language, in order to
equip students with proper language skills for tour guidegpirgters, and receptionists.
Another aspect of hospitality language, structure, was also devedi in the
formulating of the project. Structure includes actors, physetihgs, status protocols, and role
expectations (Blue & Harun 2003). These elements of the strudfect the effectiveness of
both verbal and nonverbal communication. Thus, making students awdre stfructure and
developing skills to successfully communicate with visitors writical. Based on Blue and
Harun’s proposition (2003), student skills were divided into two groupbal/@and non-vrbal
skills. The former include, among other skills, the necessarjisgBngocabulary of terms of
address, the abilities of 1) providing information and propgrarese to questions/requests, 2)
dealing with problematic customers, and 3) alleviating complaitus:-language skills include

the use of gestures in practice, the understanding of body langumabetiquette.

3. Needs analysis and the aims of the training courses

The course aims and objects were determined by needs arwilyises four parties: the City
Government, the university, the students, and the visitorsn&bés analysis was based on the
observation and discussion of the instructors of the training couitbe thne university
administrators, the government event planner and the studenisstiiuetors’ actual visits to
the Festival, assumptions on visitors’ needs, and reports fromotia newspapers and
magazines. The detailed description of the needs asalyseach party is introduced in the
following sections.

3.1 Needs of the Kaohsiung City Government

The needs analysis of the City Government was based on coittachevevent planner. The
planner from the City Government emphasized that students shoglclified with the ability
to offer in-depth introduction of the Festival-related atiggito foreign tourists.

3.2 Needs of the university

The foreign languages department of the university involvedomasnissioned to carry out

the project. The university could use this public relations opporttmitgcrease its visibility
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and enhance its image as a center for foreign languages. 8dkidd¢ask helped the university
to build up a long-term cooperation with the City Government.

3.3 Needs of the students

The sixteen students have been studying English for more thanye&ys. However, none of
them has ever received training as tour guides. In thisriacourse, they needed to acquire
the ability of offering an in-depth introduction of Festival-relatetebrations and activities as
well as local culture to visitors. Besides, these studergded training in hospitality language
(in addition to verbal and nonverbal communication skills) in aci@@roperly attract visitors.
3.4 Needs of the visitors

Although the primary objective of the project was to attract mioternational visitors,
domestic visitors from different parts of Taiwan were alsostdered as potential customers. It
was assumed that independent of origin every visitors wanmtobtain an in-depth
understanding of the event and its relationship with local culturetadber/his unfamiliarity
with the local scenic spots, legends, traditional snacksagedBy means of proper guiding,
visitors, can have a closer contact with local culture aitlhave a better understanding about
the city. This will hopefully result in that later they Wéither return for another visit or
recommend Kaohsiung and Taiwan to others.

3.5 Course aims

Considering the needs of the aforementioned four parties, theo&itnis project were multi-
folded:

1. To equip the student volunteers with hospitality language skitlsvarbal and nonverbal
communication skills;

2. To train the student volunteers in offering detailed introductidhef antern Festival and
local culture;

3. To raise students’ awareness that they have to treat tHangvabur service as a
promotion of Kaohsiung City tourism and the 2009 World Games;

4. To raise studentgiwareness that they not only represent themselves but pissast the
university and the Kaohsiung City Government.

These objectives determined the scope of the present projet.is, the training project

focused on tour guide techniques, the introduction of the Festiedbdeactivities and local

culture.

4. Description of the course syllabus, materials and teaatg methods
4.1 Course syllabus
Based on the needs analysis and course aims, four coursesjgamass and a three-hour
practicum were prepared for the students. These werel@sgol
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1. Principles and Basic Techniques

2. Walking Tour on Kaohsiung Lantern Festival

3. Introduction of Kaohsiung Local Culture

4. Introduction of Urban Marketing

5. Assignment

6. Practicum

“Principles and Basic Techniques for Escort Interpreting” wasiiaing course of tour
guide techniques. It covered the teaching of verbal and nonverbal cocatramskills, as well
as techniques of hospitality language from arrival, throughlifmmation and engagement to
departure, in summation known as the “guest cycle” (Kasavana, 19934). Table 2 shows
the adapted arrival-departure cycle, beginning with the aro¥ the guests, followed by
familiarization and engagement, and ending with bidding fatewel

Table 2 The adapted guest cycle

Stage Activities

Arrival Greeting, self-introduction

Familiarization A global introduction of the route
Engagement Detailed introduction of each spot in the route
Departure Bidding farewell

(Adapted from Blue & Harun, 2003)

The content-based course of “Walking Tour on Kaohsiung Lantern Hestisga spot-
oriented. Various spots by the Love River banks were introducedgihra certain route
designed by the teacher, which, however, could be adjusted biutients if necessary. This
route covered the theme lantern of 2007, the Lantern exhibitionsotialled “Legend of
Lantern Festival”, certain historical buildings and museums, nadkég areas. Guides were
also expected to provide information for the tourists on the histatycalture of Kaohsiung,
and tell some stories of the Love River.

“Introduction of Kaohsiung Local Culture” aimed to train students teroin-depth
introduction on traditional snacks, Liu-Ho Night Market, traditioaglwvork, the temples in
Kaohsiung, Taiwanese Opera and Taiwanese Puppet Show. “Introdioctioban Marketing”
overviewed Kaohsiung's software and hardware infrastructure, edlsas future plans for
developing culture, economy, transportation, and recreation witthe

Assignments were given to students after the in-class rigpioburse was done. The

students, grouped in pairs, were assigned to hand in written papeéryCD disks that
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recorded their practicing. Since we expected to have both &uwhlforeign visitors, the
students were expected to prepare everything in both Chinese anchEBgliseans of this
assignment the students developed the contents of their own talinggurhey prepared
greeting and self-introduction, designed their own routes fokimgltours, compiled the
content or story for each stop, provide an in-depth introduction to thre amd the nearby
scenic spots, and prepared for possible questions from the deadtermore, by means of
this assignment the students acquired the ability to compile wmtiesize the materials
prepared by the teachers, as well as to search for extmanmtion and to make themselves
familiar with the techniques of escort interpreting and hospitddihguage. Through this
practice, students were expected to become more independentsleandeindependently
prepare for the three-hour practicum.

The content-based and task-based “Practicum” was conducted obefdeg/the Festival.
The students took turns to act out as tour guides for different $sfsdback from the peers

and the instructors enhanced their guiding techniques.

4.2 Materials

Since therewere no specific books or textbooks available for this walking tour sertiue
teaching materials were collected and compiled by the teadtmrs, a great variety of sources
were referred to.

“Principles & Basic Techniques for Escort Interpretingfereed to several textbooks on
presentation skills includingresenting in Englisi{fPowell, 2003) andHigh Season: English
for the hotel and Tourism Indust(idarding & Henderson, 2002), which formed a framework
for the course.

“Walking Tour on Kaohsiung Lantern Festival” and “Introduction to Kaoigs Local
Culture” referred to publications by Information Office of Kaohsiudgy Government,
including Legendary KaohsiungLin, 2004), An In-Depth guide to Twenty Four Hours of
Kaohsiung (Chung, 2004),Kaohsiung’s Old Professionf.in, 2002), official websites of
Kaohsiung City Government, and reports from newspaper and magaz

Three books formed the framework for the course of “Introductiddrban Marketing”.
They areHospitality and Travel MarketingMorrison, 2001);Tourism MarketingTsao, 2001),
andBlooming KaohsiungChang, 2005).
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4.3 Teaching methods

CBI and hospitality language were the theoretical basis foigmlag and executing the
program. The overall teaching approach to the courses wasiabgsétask-based” and “top-
down”. It focused more on meanings than on forms, on communicatingtandiaaing ideas in

meaningful contexts, and retrieving background knowledge and contemaaheather than
the simple decoding of basic grammatical rules and vocabtglaching.

In treating the reading materials, the top-down skills, sucscaaning for information,
guessing the meaning from the context, and summarizing the awmle employed. For the
instruction of guide service and escort interpreting skills, task-based skilts role play
techniques were employed, in order to rehearse the communicatweebethe students and
the visitors.

Besides, as mentioned in course syllabus, students had thfeeerdifoccasions to
rehearse their tour skills: in-class, homework assignment antigora. First, in class, students
role-played tour guides and visitors. Pictures of the scenic apdtsindergoing infrastructure
and city plans were presented in Power point. After students bdaamiiar with the content,
they were assigned the task to introduce the scenic spot in frolaisefone by one. Immediate
response and suggestions were given in class. Second, the seagtigned the students to
record their simulated tour on VCD disks and write on papers in Boglish and Chinese
version after the in-class teaching. The instructors gaeentfeedback days before the
practicum. Third, in the three-hour “Practicum”, students wakert to the Love River where
the Festival was held. The students took turns to act as wegsgy Immediate feedbacks on

their weaknesses and strengths were given by their peetBeamstructors..

5. On-site service and adjustment

The mode of on-site service was determined by considering femtiols as the number of
students, the duration of duty, the distance of walking tour, #ove pf visitors, and the
students’ safety. After assessing all these factorsyriiemnizers divided the students into pairs.
The pairs would be dispatched when there was a request for guadidgmour. The City
Government set up a service booth behind the lantern exhibition are¢he @rst day of duty,
the students found that the location of booth was not ideal. The bosthasidy ignored by the
visitors who were occupied by the flashy display of lanterns. Tgmbgard of the booth was

also too small. To let the visitors be aware of the sentlee organizers and the students
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decided not to wait for requests passively. Instead, they aradeljustment by walking into
the crowd to tout the service. This adjustment transformedttidergs from the information

providers waiting for visitors’ requests to active promotérhe City.

6. Evaluation

Four modes of evaluation were applied to assess whether the progathe needs of the
different parties. They were formative evaluation, summagvaluation, informal evaluation,
and media exposures. Formative evaluation was used to measstadéets’ language and
content learning. Summative evaluation was used to measustuthents’ perceptions of the
project and their on-site service. Informal evaluation was usedntlerstand the various
customers’ satisfaction with students’ performance. Media expegseused to measure the

publicity of the service.

6.1 Formative evaluation

The students were evaluated by their role play in class, whiten assignments, video and
audio recordings, and practicum. In class, the students engadir irotes as tour guides and
visitors. They took notes on the simulated situations and discussedgsible solutions for the
situations. For the assignment, the students showed their comgeateapplying the content
materials in their required homework. All of them had put togetberprehensive scripts for
their guided walking tours covering most important information. Tlege able to introduce
the spots clearly and used the technique of hospitality languageafroral, familiarization,
engagement, taking questions and departure. In the practicumudeatstwere also able to
incorporate the nonverbal techniques into their in-class tasks agdrassits. They observed

their peers and offered comments on their performance.

6.2 Summative evaluation

The data of summative evaluation were collected from a sgjivey after the ten-day service.
The survey included five close-ended and five open-ended questioribe Alixteen students
participated in the survey. The results of the survey weriged into two parts—students’

perceptions for the training course and their reflections on thesit@service.
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6.2.1 The students’ perceptions of the training courses

In the five close-ended questions, the students were asked wtiethexgree that the course
meets the demands of their job. In general, the studertkiations were considerably positive
(Table 3): they found the training course appropriate and usefuptowa their understanding

of the Festival and the city of Kaohsiung. According to their opinthe materials of the

course were especially useful for their work. The hospitdibglish and the tour guide

techniques helped them developing their linguistic and non-vekiksl.

In fact, the students’ feedback was asked in order to imph®/edurse, and their critical
remarks were quite insightful, as well. For instance, fawdestits mentioned that the three-hour
practicum is not enough: having a longer practicum , in which tbeiddearn from fellow
students and got a sense of the surrounding areas, would be motieesfta preparation. A
couple of students also mentioned that the real situations odiditeot allow them to fully
display their knowledge and skills to the visitors. For exampie, firework shows often
interrupted the tour. The crowd and noise made the students’ expiaddficult to be heard.

Therefore, they would like to learn more practical techrsgunananage the situation.

Table 3 The students’ perceptions of the training courses

strongly strongly
Courses agree  agree undecided disagree disagree
Principles and Basic Technique$?2 4 -- -- --
for being an English Tour Guide
Walking Tour on Kaohsiung15 1 - -- --
Lantern Festival
Introduction to Kaohsiung Locall0 6 -- -- --
Culture
Introduction to Urban Marketing 11 5 -- -- --
Practicum 15 1 - - -

6.2.2 The students’ perceptions of their on-site service
In the five open-ended questions, the students were asked totheodifficult and enjoyable
experiences, the difference of their expectations for the jobéafat after their service, what

they would do if they had the opportunity to do it again, and thegestipns for future student
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guides. The results were grouped into six categories: langulagedredifficulties, non-
language difficulties, language-related benefits, problenis siitiation management, cultural
learning, and personal growth.

Language-related difficultie®Almost every student mentioned certain language difficulties:
the most typical problem was the accent of visitors. Sineestbdents were trained with
standard American accent, they experienced difficulties in stadeting different accents
different from this. They also needed more English prompts to eag®wonversation with
visitors to avoid the tour turning “dry.” Besides, when touching on rootieal issues, such as
politics and government policies, the students had difficuitiefinding accurate vocabulary
and expressions to explain their views.

Non-language-difficultiesWhile some students attributed their difficulties in answering
politics-related question to their insufficient vocabulary, sothers attributed their difficulties
to their lack of related knowledge. Furthermore, two studentgiomed that they encountered
the problem of understanding nonverbal cues. They said they did not knote heact to the
visitors’ friendly hugs.

Language-related benefitk spite of the language-related difficulties, the studenitseda
several language-related benefits from their work. Most of thiened that they gained more
confidence in using English as they actively looked for opportundiese the language in the
ten-day service. Some of them became more aware of the weaknieir certain language
skills: some students reflected that they need to improve dhadirskills, while others felt the
need of expanding their vocabularies. A couple of students saithéyatealized the need for
learning a second foreign language, which may become useful Wwhgrh&ve non-native
English guests.

Problems with situation managemeithe students realized that real situations are very
different from what theyhad expected. They found they were constantly interrupted by the
crowd and noise during the tour. If the group was large, the studedtslifi@ulties in
controlling the flow of the group.

Cultural learning. Most of the students said that they enjoyed having the opportunity of
cultural exchange with visitors from different countries. Notyattley learnt new cultural
elements from the visitors, but the interactions also reaéfi their own cultural identities.
From the preparation of the tour, the students gained more in-depthekigendf the city, the
Festival and local folklore in general. Their experien@ated a sense of pride for their own

cultural heritage and motivated them to work on its introdadib foreign visitors.
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Personal growth Every student reflected on her/his personal growth. Obtaining
international connections was the most regularly mentioned pome students exchanged E-
mail addresses with the visitors and continued to correspond with [temon. Expanding
world view was the second most regularly mentioned personahtdyg which was the result
of that they had opportunity to join the ceremonial cultural amsyi held by the City
Government, in the company of their foreign guest. Gaininfgcsefidence in using English
was another kind of growth. During the ten days, the studentsetfotbhemselves to speak
English with foreign visitors and gained positive feedback. Tlieynd themselves
“encouraged” to speak English. They also became more independdre search of tour-
related information, the compilation of content materials] ¢he formation of their own
performances. Some of them found they were actually good at beinguides and wished to

explore the possibility of becoming professional guides iritthee.

6.3 Informal evaluation

The third mode of evaluation was the informal evaluation, wk&rved the understanding of
the various participants’ satisfaction with students’ performadde participants included
visitors, teachers, delegates of the City Government, anérsity administrators. During the
ten-day period, the visitor logs showed that about two hundred andififtgrs took up the
tour service. However, the exact number of the visitors adeepted the service was bigger
than the number recorded in the logs, due to the fact that daifme students, dispatched in a
hurry, forgot to record their rounds. The students received sewentyxitten comments from
the visitors; the comments were written on a blank piece oérpapd the visitors were
encouraged to write any sort of comment.

Most of the visitors gave positive feedbacks. Most of thend tiséormative,” “helpful,”

“useful” and “interesting” to describe the tour. When describimgReéstival, they used words

such as “impressive,” “fantastic,” “beautiful” and “spectiac.” The students were described as

“friendly,” “helpful,” “informative” and “knowledgeable.” More han half of the visitors
commented on the students’ English oral skills and the commentsalw@sitive; they were
also satisfied with the serviceehich made some of them feel welcomed in a different culture.
Some of the guests used superlatives, such as the tour wae aurmprise” or an “unexpected
gift”. Nevertheless, there were critical remarks, asl:wtwo visitors pointed out that the
location was not noticeable, due to the fact that the signboatte dfetrvice booth was too

small.
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The second informal evaluation was from the City Governmemer Aie Festival, the City
Government bestowed a certificate of meritorious serviceath student and the university.
The City Government was greatly satisfied with the studgreggormance and expressed its
intention to continue thproject with the university.

Another informal evaluation was the comments from the universgchers and
administrators. During and after the Festival, they encouragetergs by praising their
performance; in fact, they were glad that the students hag@ortunity to enhance the image

of the university.

6.4 Media exposure

The fourth mode of evaluation, which helped measuring the publicitiieofervice and the
visibility of the Festival, was media exposure. The studendstheir service generated two
newspaper articles, three reports on Internet media, and cevieoag six television stations.
The officials of the City Government and the administratorghefuniversity had expressed

their satisfaction for the large quantity of the appeaarfictudents in media.

7. Conclusions

This report,, applying the theoretical frameworks of contentebasstruction and hospitality
language, has portrayed the development of an English tour guidectprBpsed on the
outcomes of the evaluation, the following conclusions can be drawn.

The CBI and hospitality language are appropriate models to deveiageat of this kind.
While CBI provides the framework for needs assessment, ialatedevelopment, instruction,
and evaluation, the hospitality language can be employed to butldeugtudents’ linguistic
and non-verbal skills.

Task-oriented instructional activities were beneficial.iAtes, such as assignments, role-
play in class, and on-site practicum, allowed students to denuéml-life situations. The
activities also provided opportunities for peer learning. Moshefstudents developed a sense
of readiness after completing the tasks.

Understanding different accents were instrumental for studentondnthe language
difficulties, the visitors’ accents were cited as th@an concern by most of the students (with
longer training in standard American accent). In line with #u that scholars tend to accept
the importance of the concept of World English (WE), more effehtsuld be done to

familiarize students with the major English accents.
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Verbal and non-verbal skills were crucial in guided tours. Judgiom fthe students’
reflections, the students found language difficulties, such as tedeirsy different accents,
using correct vocabulary to explain ideas, the most challenggkg. Nevertheless, non-verbal
skills were equally important. Situation managemementioned frequently by the students,
weakened the effectiveness of their work. The organizers andn&udeeded to develop
techniques to tackle the situations for future projects. Thealbvperceptions from the

participants of the project indicated that the tour guid&s®was beneficial for every party.

8. Recommendations for future projects
Based on the results of students’ evaluations, the following sugges@on®e made for
organizers of future projects of this kind, include universitygmbgevelopers, governmental

agencies, and volunteering students.

8.1 Project developers

Task-oriented activitiesple play and practicum should be the major instructional stestégi
the content-based training course: practicing these provides opporfonitgtudents to
integrate content and real life situations. Special emphlagiddsbe put on situated practicum,
which aids students in gaining a practical experience in thewuling environment. The
practicum also provides an opportunity for peer critique and learngigm&de audio or video
recordings as homework should also be applied: this helps studentshesgeatthe course
materials and develop the content of their tours. In additienstidents should be encouraged
to read information with regards to local affairs, politiasd governmental policies, in order to
keep abreast of current issues.

As to language-related skills, an introduction into the majorrasad the world should be
included into the course. Providing conversation prompts in Englighdostudents makes the
tour more interactive with the visitors.

Although the students were able to practice etiquette in the cotideeir tours, they
seemed to be baffled by the visitors’ politeness. The persdramge of the development of the

project should discuss intercultural differences of polite behavi

8.2 Governmental agencies
The walking tour service seemed not to be very visible to bot o foreign visitors in the

report. Since the program was commissioned by the governmemtyehe planners from the

The Asian ESP Journal Volume 4 Issue 2 93



The Asian ESP Journal August 2008

governmental agencies should publicize the tour service usingusamedia, such as
newspapers, radio, Internet, as well as event brochurkesalcand foreign visitors. Therefore,
visitors can be aware of the service and use it. In addttieripcation of the service booth and
the signboard should be large enough to attract visitors’ attentimctional signposts of the
tour service at different entrances of the Festival seeecommended, in order to increase the

visibility.

8.3 Students

The students should extend their local knowledge with regards tosocial affairs, politics,

and governmental policies, in order to keep abreast of curreasisBle foreign visitors in this

Festival showed that they were not only interested itatfitern festival but the society as well.
This paper has provided detailed descriptions of the development Bhglish tour guide

project, an ESP project embedded in the theoretical framewabr&sntent-based instruction

and hospitality language. It is hoped that the present papecamilfibute to the research of

ESP in various contexts and the facilitating of training couimesultural tourism.
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